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CHAPTER I
INTRODUCTION
Statement of the Problem
The current dominant paradigm of ELT (English language teaching) as reflected in
textbooks and other materials does not meet the needs of the estimated 1.5 billion students
learning English in today’s interconnected, dynamic world. Too often, teaching English as a
second or foreign language is viewed and practiced as a straight-forward, neutral act of imparting
grammatical, phonological and semantic knowledge to students. The ideal teacher is seen as “the
knower”—a native speaker from what Kachru (1985) has termed an “inner circle” country (U.S.,
U.K., Canada, Australia, or New Zealand), who teaches a standard, static English from a
textbook covering ‘safe’ apolitical topics such as school, food, weather, or romanticized cultural
tidbits from the inner circle country (Davari 2014, p.66). In such a model, students are viewed as
passive recipients of neutral knowledge and are expected to accept this material unquestioningly
as objective fact. As a result, the personal, cultural, and linguistic backgrounds of students are
deemed either unimportant or treated as hurdles to overcome.
There are several serious problems with this view. To begin with, both language itself
and the teaching and learning of language are far from neutral. Language is how we express our
form of knowing, and as Pennycook (1990) states, “there is no form of knowing outside the
linguistic, social, historical, and cultural frames within which we exist” (p. 18). By treating
language as a neutral object, we are putting on blinders to the social injustice and oppression that
do indeed exist in this world, and are even often directly related to language in terms of language
differences, status and policy. These issues pertain to all languages, but are exponentially
heightened when considering English language learning and teaching. Historically English has
been the dominant language, the language of colonialism and of the oppressor. We as English
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language teachers must be aware of this if we want to empower students and broaden horizons
instead of imposing a restrictive, oppressive dominant language and world view.
Kuo (2014) agrees that language learning is never neutral, but is instead highly personal,
social, and political, and should be treated as such. Ignoring these key aspects of language
learning only serves to build barriers and a sense of disconnect, just as ignoring students’
personal background can raise their affective filter (Krashen 1985), thereby impeding learning.
Additionally, this model of language teaching and learning implies passivity on the part of the
learner, which is of course a problem for anyone who wants or needs to actually use the
language.
Equally problematic to the dominant ESL/EFL paradigm described above is the fact that
many students learning English today are more likely to need to use English to communicate
with another non-native speaker, than with a native speaker. Teaching English as a static,
singularly correct form fails to empower students with the critical language skills and strategies
that they will need to communicate internationally.

Purpose of the Project
The purpose of this field project is to address and analyze these problems through a
critical lens and a review of literature and current English language textbooks. This analysis will
be used to create an adaptable, dynamic curriculum and teacher’s guide that exemplifies a shift
away from the dominant “English first” and teaching as training paradigm. The completion of
this project, including the development of materials, will serve as a connection between theory
and practice. Specifically, the theories and ideas of critical pedagogy, critical literacy, strategic
competence, affective filter, multiple intelligences, and world Englishes will be applied to create
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an active, meaningful, relevant, engaging resource that values and employs students’
backgrounds and voices. The curriculum is intended to be appropriate and useful in both ESL
and EFL classroom settings, and adaptable across many different levels of ability, with the main
target audience falling within the high-intermediate to advanced level.
Though there has been an increasing interest within the scholarly world in applying
critical theories to ELT, it is still generally a neglected area of study, especially in terms of its
practical application in the classroom. This project is intended to address this existing gap. In
order to take full advantage of the critical tools that can be used to actually begin to make a shift
in the ELT paradigm, teachers need to be able to bring these tools to the classroom level in a
useable, practical way. This project aims to create an adaptable, dynamic curriculum that values
and employs students’ backgrounds and voices as it applies critical theories and views English as
an international, variational language that has the potential to expand the reach of student voices
instead of dominating or limiting them. The role of the student will shift from passive and
accepting, to active, reflective, analytical and questioning.

Theoretical Framework
The foundation and structure of this field project are rooted in the theory of Critical
Pedagogy and the principles and approaches which it encompasses. Critical Pedagogy espouses
the idea that education is never neutral, and that instead of being viewed as passive recipients of
knowledge, students should become active participants in the educational process, reflecting on
and questioning the status quo in order to take social action. The Brazilian philosopher and
educator Paulo Freire is considered to be the founder of critical pedagogy, which is also referred
to as Freirean Theory or Empowerment theory. In his book, Pedagogy of the Oppressed, he
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expresses his belief that education is a political act, and states that teachers and students must be
made aware of the politics that surrounds education. He criticizes what he termed the “banking
concept of education”, in which the student is seen as an empty “account” to be filled by the
teacher with deposits of knowledge. He believed that education must empower students and lead
to social action (Freire 1970).
While Freire’s ideas of critical pedagogy refer to education and literacy in general, more
recent scholars, such as Canagarajah (2014) and Davari, Aghagolzadeh, Golfam and Kambuziya
(2014), have also applied critical pedagogy specifically to English Language teaching. As Davari
et al. explain, “critical pedagogy attempts to make the learners experience a sense of
empowerment through engaging in the emancipatory praxis, i.e. the cycle of reflection and
action. In such a situation, the learners can discover new ways of challenging the status quo and
engaging in transformative actions to improve their lives (i.e. social development) while they
improve their mastery of the target language (i.e. language development) (2014, p.67).
Alastair Pennycook is one of the most often-cited scholars who applies critical theories,
including critical linguistics, critical sociolinguistics, and critical pedagogy to English language
teaching (ELT). He argues that a key problem with the mainstream view of ELT as neutral and
apolitical is that it leads trivialization of content, as well as trivialization of language learning
and language learners. He states, “as long as language learning continues to trivialize itself,
refusing to explore the cultural and political aspects of language learning, it will have more to do
with assimilation than with any notion of empowerment” (1990, p. 13) In his discussion of
critical pedagogy, Pennycook relies heavily on Henry Giroux, one of the founding theorists of
critical pedagogy in the United States, and his nine principle features of critical pedagogy.
Giroux states that critical pedagogy should:
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1. Recognize that education produces not only knowledge but also political subjects
2. Understand that ethics is central to education (there is a need to fight against
inequality and injustice)
3. Understand difference (how student and teacher identities are formed, and how
differences between groups are maintained)
4. Oppose the notion of curriculum knowledge as a sacred text, and instead
understand how different types of culture and knowledge are given precedence in
schools (classrooms should challenge and question accepted canons of
knowledge, not view them as universal and inevitable truths)
5. Critique forms of knowledge and also work to create new forms (make student
culture and knowledge part of school curriculum)
6. Reject claims to objectivity in favor of more partial and particular versions of
knowledge, truth and reason
7. Include not only a language of critique, but also a vision of a better world for
which it is worth struggling
8. View teachers (and have them view themselves) as ‘transformative intellectuals’
instead of classroom technicians employed to pass on a body knowledge
9. Work with a notion of ‘voice’ that emphasizes the political nature of the subject
(In Pennycook 1994, p. 297-299)
This project will focus specifically on principles 4, 5, 6, 7, and 9, as these provide both
general relevant and applicable ideas for ELT, as well as a specific framework for practical steps
to take for making a critical, and at the same time positive, shift in the ELT classroom paradigm.
Such practical steps are key if scholars and teachers want to move beyond simply identifying the
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problems with the current pedagogy and practices and the oppressive system they support, and
instead create an informed, usable, coherent, empowering alternative approach. The principles
listed above can provide a guide for such an approach, and by examining them more closely one
notices a connection to a more specific critical approach that falls under the umbrella of critical
pedagogy—namely critical literacy (CL).
Especially principle four, “oppose the notion of curriculum knowledge as a sacred text”,
relates directly to critical literacy, which has recently gained some (but not enough!) attention in
the world of ELT research and approaches. The basic idea of critical literacy is that students
should not accept any text blindly as “the truth”, but should always be questioning and
challenging it. Kuo (2014) defines critical literacy in ELT as “alternative language instruction
that stimulates students to explore hidden textual messages, question the status quo, and
undertake action for a more equitable society”. He also points out that “critical literacy still
seems to be marginalized in English-as-a- second-language (ESL) and English-as-a-foreignlanguage (EFL) education” (p. 110).

Significance of the Project
It is this marginalization of critical literacy within ELT, as well as the lack of meaningful,
relevant and authentic critical materials, that this field project plans to address. Applying the
critical frameworks described above, both in terms of the over-reaching, theoretical goals and
mindset we want to guide our teaching (critical pedagogy), as well as the more concrete,
practical steps to take in the classroom (critical literacy), is crucial if ELT scholars and teachers
want to make a shift away from English language “training” that promotes assimilation and
domination. Learning English should not be a form of oppression—forcing a singular new
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language, culture and world view on students, but rather an expression of empowerment—a new
channel or way of questioning, changing, expanding and growing personally, locally and
globally. In order to promote this shift, the critical frameworks described above must be used to
create curricula that provide students with these kinds of opportunities. The process of creating
such curricula should focus on questions such as the ones Pennycook (1990) poses when
discussing critical literacy: “What kinds of curricula will allow students to explore critically both
the second language and the second culture?” and “How can students pose their own problems
through the second language?” (p. 311). Current literature provides some ideas on how to answer
these questions and reach the goals projected by critical pedagogy and critical literacy through
curriculum.
The goal of this research and curriculum guide development project is to use these ideas to
create a usable, meaningful resource that focuses on empowering and expanding student voices
in ways that promote critical thought and allow them to better practice social action, whether on
a personal, professional, local or global level.
Limitations
One of the main limitations of this project is that while the goal is to create a curriculum
that questions and challenges the dominant paradigm, that curriculum still needs to be able to
function within the very same paradigm and system which it is designed to challenge. Similarly
challenging is the contradiction of applying critical pedagogy and the participatory approach,
which demand that curriculum be informed and created by student experience, to actually write a
prescribed curriculum. How can a supposedly student-centered, student-created curriculum be
written without knowing the experiences of the particular group of students? Can such a
curriculum be written to apply to more than one specific group of students? Additional
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limitations include breadth and audience—it is not possible to create a curriculum that is
appropriate for all levels, nor one that covers all aspects of critical literacy or all potentially
important topics.

Definition of Terms
Affective filter: This term refers t factors such as anxiety, self-consciousness, boredom,
annoyance, or alienation, that may interfere with language learning. The term is used by linguist
Stephen Krashen as one of his five main hypotheses in his theory of second language acquisition.
Krashen claims that the best acquisition occurs in environments where the affective filter is low
(Brown 2007, p. 294-295).
Critical literacy: An instructional approach rooted in critical pedagogy that encourages students
to question and analyze texts for their underlying messages, while also using language to
question the social construction of the self (Shor 1999).
Critical pedagogy: A theory and philosophy of education that rejects the neutrality of
knowledge, seeks to question the status quo and reduce social injustices through action (LarsenFreeman & Anderson 2013).
EFL: English as a Foreign language is a term that refers to English language learning/teaching
that happens outside of an English-speaking country. For example, a Korean student who is
learning English at a school in Korea would be considered an EFL student (Brown 2007, p.205206).
EIL: English as an international language is a term used to describe a function that English
performs in international, multilingual contexts. Teaching English as an international language
involves preparing English learners to become competent users of English in international
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contexts, with the realization that most learners will be using English to communicate with other
non-native speakers (Matsuda 2012, p.7)
ELT: English language teaching is a general term that can be used to describe teaching in either
an EFL or ESL setting (Richards & Schmidt 2013).
ESL: English as a Second Language is a term that generally refers to English language learning
that takes place in an English-speaking country. For example, a Mexican immigrant to the US,
learning English in the US. (Brown 2007, p.205-206)
TESOL: It stands for Teaching English to speakers of other languages and encompasses what
used to be called TEFL (Teaching English as a Foreign Language) and TESL (Teaching English
as a Second Language) (Richards & Schmidt, 2013).
.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
With over twenty percent of the world’s population now learning English (Bentley 2014),
it is time for the practice of English language teaching to finally acknowledge and reflect the
diversity of its learners and the highly interconnected and dynamic social, cultural and political
contexts in which they will need to communicate. In order to achieve this, a shift needs to occur
away from the current dominant paradigm of ELT, in which teaching is viewed and practiced as
a straight-forward, neutral act of imparting “objective” grammatical, phonological and semantic
knowledge to passive students. Scholars in the field of education have offered ideas on how
create such a shift through the theory of Critical Pedagogy and its related principles and
approaches. The ideas are there, but what is missing is a current, practical guide to applying
these theories, principles and approaches in classrooms and materials. This field project aims to
fill such a gap by first reviewing and then applying principles, approaches and studies connected
to Critical pedagogy in English language teaching.
As described in Chapter 1, this project will use Henry Giroux’s principles of critical
pedagogy (as cited in Pennycook 1994, p. 297-299) as a framework for understanding and
applying relevant ideas for ELT practice. In the review of literature, these principles will be
organized and integrated according to the following themes: A) politics of the English language,
B) importance of critical pedagogy and critical literacy in language teaching, and C) examples
and ideas for ELT curriculum that apply critical frameworks.
The first broader theme examines ideas in Alastair Pennycook’s important book, The
Cultural Politics of English as an International Language (1994), as well as more recent articles
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on the topic of English as an international language by Matsuda (2012) and Zhao (2010). The
second theme relates Freire’s seminal work, Pedagogy of the Oppressed (1970), which
describes his theory critical pedagogy as related to general education and literacy, to more
current and ELT-specific work by Canagarajah (2014) and Davari, Aghagolzadeh, Golfam, &
Kambuziya (2014). The second theme also discusses the related critical approach of Critical
Literacy, beginning with a general examination of what it is from Shor (1999) and Luke (2012);
and then moving again to a more ELT-specific discussion from Kuo (2014) and Abednia (2015).
The third theme explores specific ideas for ELT curriculum that apply the critical
frameworks mentioned above. This section is divided into three sub-sections, each moving from
a more general, theoretical discussion, to concrete, practical suggestions of topics, methods and
implementation. The first sub-section examines Auerbach’s work in using the Participatory
Approach to create curriculum that is truly leaner-centered (1990), and returns to Pennycook
(1994), who offers related ideas on curriculum topics that connect to student backgrounds. In the
second sub-section, Canagarajah and Matsuda explore the concept World Englishes, and
incorporating many different varieties of English into the curriculum. Finally, the third
subsection emphasizes Canagarajah and others’ belief that, contrary to the dominant paradigm,
the focus of English language learning and teaching should be on the how instead of the what.
This begins with Canagarajah’s more theoretical discussion of procedural knowledge and
negotiation strategies to get to specific, practical ideas of curricular topics and themes offered by
Auerbach (1990) and Berlin (2005).
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Politics of the English Language
The English language adds an important layer to the political, social and historical
dimensions of language learning, as relating to dominance, inequalities and injustice.
Historically, English linguistic dominance has its roots in colonialism, when English was either
forced on populations to ensure compliance and assimilation, or alternately, access to English
was denied or limited to the elite as a gatekeeper to social and economic prestige. It has been and
continues to be the English language itself that formulates, articulates and normalizes
fundamental inequalities. As Pennycook (1994) explains, “English is the major language through
which the forces of neocolonial exploitation operate” (p. 326) This exploitation can take various
forms—everything from “Linguistic genocide” in which a language gets completely replaced by
English, to the role English plays in upholding and encouraging International capitalism.
Though the colonial and exploitative politics of English happen on an international and
global scale, they affect individuals on a personal level as well. Because language is so closely
tied to culture and identity, when a new and foreign language is imposed, it can cause people to
question their own identity and worth. Pennycook argues that the field of English language
teaching needs to stop ignoring and maintaining these inequalities, and instead start working
towards changing them.
Zhao (2010), Matsuda (2012), and Safari & Razmjoo (2016) also discuss the spread and
dominance of the English language. English has become a global, international language—the
language of science and technology, international organizations, media, international travel,
education and the internet. Zhao focuses his research on China, where he says, “the study and
use of English has become a national obsession” and is “estimated to be a $3-billion-a-year
industry”. He goes on to explain that “Chinese are eager to learn English because their social
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status depends on it since it has become the gatekeeper for positions of power in China” (2010,
p. 403). Zhao and Matsuda point out that in China and many other countries around the world,
English is thought of as a neutral international language, and is at the same time taught as a
static, standard form coming from the Inner Circle. Native speakers of Inner Circle English are
often preferred as teachers even when they have little or no training. The cultures of the Inner
Circle are taught along with the language, and are often romanticized and idealized (Zhao 2010,
p. 404-405; Matsuda 2012, p. 2-5). Safari and Razmjoo (2016) warn that far from being neutral
or natural, this global spread of English should actually be recognized as linguistic and cultural
imperialism that puts learners in danger of losing their languages, cultures and identities.
Similarly to Zhao and Matsuda, they point out that this imperialism includes spreading the values
and culture of core countries through textbooks and other English materials in which “certain
cultural stereotypes, values, and ideas are presented superior and universal, while others are
shown inferior either by omission or direct presentation” (Safari and Razmjoo, 2016, p.141).
In order to explore the cultural content of ELT textbooks, Shin, Eslami and Chen (2011)
conducted a study using a sample of seven series of internationally distributed ELT textbooks
including Side by Side, World Link, New Headway English Course, Fifty-Fifty, True Colors,
Interchange, World View. The selection of these titles was made based on teacher
recommendations, top-seller lists, and availability. Various levels in each series were examined,
bringing the total number of textbooks examined in the study to 25. The researchers used a
mixed-method approach in that qualitative data were quantified using content analysis.
Additionally, two individual raters coded the data in order to calculate inter-rater reliability. The
content of the textbooks was examined from two viewpoints: aspects of culture, which was
subdivided into inner circle, outer circle, and others based on Kachru’s (1985), and levels of
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cultural presentation, which was subdivided into knowledge-oriented content and
communication-oriented content. In their findings, Shin, Eslami, and Chen reported that cultural
content related to the inner circle dominated in all textbooks. For example, in the series
American Headway, 66% of cultural content was from the inner circle. They also found a heavy
bias towards a traditional knowledge-oriented level of cultural presentation, stating
“unfortunately, most texts present cultural information mainly related to tourism and surface
level culture at the factual and knowledge levels” (2011, p. 264).
These findings expose the problems with current ELT materials and the ELT paradigm in
general: not only do they perpetuate the linguistic and cultural dominance and hegemony as
discussed above, but they also fail to empower students with the critical language skills and
strategies that they will need to communicate internationally. Many students learning English
today are more likely to need to use English to communicate with another non-native speaker,
than with a native speaker. Therefore, “the assumption that English learners learn English to
communicate with native English speakers is only partially true, and thus pedagogy that
introduces students only to the English varieties, people and culture of the Inner Circle countries
is simply inadequate” (Matsuda 2012, p. 7). In a similar vein, Shin, Eslami and Chen (2011)
make the following recommendation in the implications section of their study:
We recommend that future textbooks should: (a) focus not only on cultural facts but also
on deeper beliefs and values; (b) incorporate a variety of ‘Englishes’ in teaching
materials; (c) encourage non-native, English-speaking educators to write textbooks; (d)
promote both native and target cultures’ specific norms; (e) raise publishers’ awareness
of intercultural competence; and (f) promote teachers’ effective integration of local and
global culture. (p.265)
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Importance of critical pedagogy and critical literacy in ELT
The “Third Way”: Critical pedagogy as an empowering ELT framework
Assuming most ESL teachers are not actually interested in spreading linguistic and
cultural dominance and hegemony, what should they do when faced with these realities and
problems within the field? They could just give up and walk away, but the problems would still
exist, since English and English language teaching certainly aren’t going anywhere. Several
scholars within the field have suggested a “third way” (Canagarajah 1999) that “avoids the
traditional extremes of rejecting English outright for its linguistic imperialism or accepting it
wholesale for its benefits”, (Davari, Aghagolzadeh, Golfam, & Kambuziya 2014, p. 65).
This third way is rooted in the application of critical theories that question and challenge
the dominant paradigms, pedagogies and practices within the field. Specifically, the framework
of critical pedagogy can be used to challenge the mainstream approach to English language
teaching (ELT). Brazilian educator Paulo Freire is considered to be the founder of Critical
Pedagogy, and espoused its’ main tenants in his book, Pedagogy of the Oppressed. He explains
that education is never neutral, but either “functions as an instrument which is used to facilitate
the integration…into the logic of the present system and bring conformity to it, or it becomes the
‘practice of freedom’, the means by which men and women deal critically and creatively with
reality and discover how to participate in the transformation of their world” (1970, p. 15).
Freire calls the first (dominant) option, the “banking model”, in which learners are seen
as empty vessels, devoid of any knowledge until teachers fill these empty accounts with deposits
of pre-packaged knowledge. Freire criticizes this view and instead proposes a model in which
students become active participants in shaping their own reality. His work teaching literacy to
Brazil’s poor in the 1950’s inspired what is called the Participatory Approach, in which students
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and their backgrounds inform the curriculum every step of the way. This approach will be
examined in more detail in the third section of the literature review as it applies to specific
elements and implementations of curricular design.
While critical pedagogy is certainly student centered, it is also important to consider the
role of the teacher within this theoretical framework. In the dominant teaching paradigm for both
general education and ESOL, teachers are expected to act as neutral transmitters of a body of
knowledge to their students. This can be done using various methods and techniques, but the
basic idea remains the same—the teacher has the knowledge and he or she finds ways of
imparting that knowledge to students. In this model, education is considered successful if the
student can demonstrate (usually through standardized tests) that he or she has command of the
knowledge gained from the teacher.
If we want to see a shift away from traditional pedagogy within the dominant paradigm,
then obviously, the role of the teacher must change as well. As one of his nine principles of
critical pedagogy, Giroux (1985) calls for a shift towards teachers as “transformative
intellectuals”—active, reflective scholars who realize that schools are cultural, political sites, and
who therefore use “forms of pedagogy that treat students as critical agents, make knowledge
problematic, utilize critical and affirming dialogue, and make the case for struggling for a
qualitatively better world for all people” (p.378). Canagarajah addresses further aspects of this
shift in the role of a teacher, specifically as it applies to ELT: “we have to become learners with
our students— learning new varieties of English, new genres of communication, and new modes
of negotiating language diversity. [We must] shift to preparing students to negotiate the ever
changing Englishes of globalization by being resourceful themselves (2015, p.783-84).
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Sahragard, Razmjoo, and Baharloo (2014) examined this potential new role of teachers
more closely in their study, “The Practicality of Critical Pedagogy from Iranian EFL Instructors’
Viewpoints”. The authors used a mixed method approach to explore their research questions
about whether Iranian language instructors are familiar with critical pedagogy, and what barriers
exist against applying critical pedagogy principles from the teachers’ points of view. Twenty
Iranian EFL instructors from different academic and educational contexts were chosen as the
participants. The instruments used in the study included a thirty-item critical pedagogy
questionnaire (with a calculated reliability of .88) and a semi-structured interview consisting of
fifteen open-ended questions. The researchers’ findings revealed that while teachers are
generally aware of the principles of critical pedagogy and even agree on its positive
consequences, they rarely apply those principles in their classrooms. From the teachers’
perspectives, the main barriers to applying critical pedagogy included: the top-down educational
system, class size, teacher burn-out, limited class time, and teachers’ insufficient information
about the learners’ backgrounds and learning styles (Sahragard, Razmjoo & Baharloo, 2014,
p.189).

Critical Literacy as a practical application in ELT
Giroux’s fourth principle four, “oppose the notion of curriculum knowledge as a sacred
text” connects directly to the approach of critical literacy (CL). The basic idea of critical literacy
is that students should not accept any text blindly as “The Truth”, but should always be
questioning and challenging it. According to Ira Shor (1999), who worked and wrote with Freire
and is a central scholar in the study of critical literacy, this challenging of the status quo should
be done “in an effort to discover alternative paths for self and social development” (p. 1).
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Another important figure in the field, Allan Luke, explains that critical literacy poses the
questions “What is truth? How is it presented and represented, by whom, and in whose interests?
Who should have access to which images and words, texts and discourses and for what
purpose?” (Luke 2014).
Although the theoretical study and application of critical literacy have become
widespread within general education, Kuo (2014) points out that “critical literacy still seems to
be marginalized in English-as-a- second-language (ESL) and English-as-a-foreign-language
(EFL) education” (p. 110). Kuo is trying to do his part in establishing critical literacy as an
important framework within ELT by studying how instructors implement critical literacy
practices in the classroom and the impact it has on students. In his recent study “Guji Guji Goes
to College: Promoting Critical Literacy in Taiwan (2015), the participants were 23 students (12
male, 11 female) in an elective undergraduate English course at a private university in Taiwan
that met for three hours per week. Various exercises stressing the theme of self-identity as
presented in a picture book and other learning sources were designed and implemented.
Kuo used triangulation of his data sources, which included classroom field notes, videotaped classroom interactions, instructor reflection entries to student reactions, student artifacts,
assignments, and reflection papers, as well as follow-up interviews with 10 randomly chosen
students. To analyze these data sources, he used both grounded theory and the four Resources
Model of Reading constructed by Luke and Freebody (1990), which divides reading into four
interrelated social practices: code-breaking, text-meaning, pragmatic, and critical practices. From
his analysis, Kuo found that students demonstrated conscious engagement, assumed critical
stances, and became both text users and text critics. As instruction moved from being teachercentered to student-centered, student language skills improved at the same time. Students also
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reported an increase motivation based on the increased relevancy of the content and materials, as
well as an overall positive response to the active role required of them in the activities (Kuo,
2014).
Abednia (2015) touches on this same aspect of critical literacy: namely, the shift it
requires of students from taking in knowledge passively to constructing it actively and
autonomously. In his article, Practicing Critical Literacy in Second Language Reading, Abednia
introduces five steps to implementing a CL approach to teaching second language reading in an
EFL/ESL context. These steps can be summarized as follows:
1. Familiarizing learners with the concept and approach of CL (will be new to most
students)
2. Negotiating readings (involve learners in the process of selecting passages)
3. Asking critical questions, which are questions with high potential to:
• encourage learners to treat text in questioning rather than passive manner, and
think about issues abstractly
• improve learner reasoning skills
• enable learners to apply knowledge to new situations
• develop learner ability to propose alternative interpretations
•

raise learner awareness of their own beliefs and biases,

•

develop learner consciousness about the status quo and the existing
opportunities for and barriers to making positive changes in individuals and
society
generate in-depth dialog among learners, and enhance their intersubjective

•

understanding.
4. Discussing Questions Collaboratively
5. Writing Reflective Journals (Abednia, 2015, p.80-86)
In attempting to apply these critical frameworks, educators should ask themselves
questions such as the ones Pennycook (1990) poses when discussing critical literacy: “What
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kinds of curricula will allow students to explore critically both the second language and the
second culture?” and “How can students pose their own problems through the second language?”
(p. 311). Current literature provides some ideas on how to answer these questions and reach the
goals projected by critical pedagogy and critical literacy through curriculum, and will be
reviewed in the following section.
Examples and ideas for a new, critical ELT curriculum
In examining curriculum ideas, we can continue to use Giroux’s principles of critical
pedagogy as a guide and organizational tool. His fifth principle, “critique forms of knowledge
and also work to create new forms” is a good place to begin. Creating new forms of knowledge
can refer to using student knowledge, culture and language as part of the ELT curriculum. This is
important because it validates and values student background and identity, creates a sense of
classroom community that can lower affective filter and increase motivation (Krashen, 1985),
while also creating relevant, meaningful content. As Pennycook (1994) explains, a curriculum
aligned with this principle should:
start with the concerns of the students…through an exploration of students’ histories and
cultural locations, of the limitations and possibilities presented by languages and discourses.
The issue in teaching critically, then, is one of working with students to come to terms with
the continuing struggles over language, knowledge and culture, over what is constituted as
knowledge, and how one is represented and can come to represent oneself in the world (p.
311).
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Participatory Approach
A guide to the more practical application of the ideas described above can be found in the
characteristics and techniques of the Participatory Approach, which was, as previously
mentioned, inspired by Freire’s work in critical pedagogy. The goal of the Participatory
Approach is to help students understand the social, historical and cultural contexts of their
environment and then empower students to take action and take control of their lives. In working
toward this goal, the key techniques of problem-posing, dialoguing and reflective journaling are
employed. These techniques, in turn, involve use of language in real-world situations to address
student problems, jointly-constructed knowledge, collaboration among students, a focus on
relevant content, and student evaluation of their own learning (Larsen-Freeman 2013). The
challenge that these features pose to curriculum and material design is that they are in fact
inherently opposed to the notion of a prescribed syllabus or pre-packaged curriculum.
Rafiee and Keihaniyan (2014) explore this challenge and other teacher perceptions of the
participatory approach in their study, “‘Say you Want a Revolution’: A Call for Participatory
Approach in EFL Educational System”. In this study, they sought to answer questions about
language teachers’ attitudes towards the use and importance of applying principles of the
participatory approach, as well as the probable obstacles to implementing the approach in the
context of language teaching. The researchers used a mixed method approach and collected data
using both a questionnaire and face-to-face interview. Participants included 84 male and female
high school and private institute EFL teachers in Iran, who ranged in age from 26-40 years old
and whose teaching experience ranged from 10-24 years. Five of these participants were chosen
for the face-to-face interview. Rafiee and Keihaniyan found that while teachers rated the
importance of applying the participatory approach quite high (around a
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Instead, Auerbach (1990) argues, what is needed to effectively implement the
participatory approach successfully is a curriculum guide that would provide the following: a
clear rationale for the approach, an overview of the process, a set of tools and procedures for
finding and developing student themes, and a set of resources to draw on in implementing the
approach (p. 43). This is precisely what Auerbach and her colleagues created in Making
Meaning, Making Change. A Guide to Participatory Curriculum Development for Adult ESL and
Family Literacy. In the guide, Auerbach describes the cyclical process of applying the
participatory approach as moving from listening to find student themes, to exploring student
themes through participatory literacy activities, extending literacy to action inside and outside
the classroom, and evaluating learning and actions through student self-evaluation. At over a
quarter of a century old, and focused only on a specific literacy level adult immigrant ESL
population, the guide certainly has its limitations. However, the basic structure and description of
the process, procedures, tools, and resources involved in applying participatory approach to ELT
are relevant across time and student levels.

World Englishes
Another aspect of applying Giroux’s same principle to curriculum development involves
viewing and teaching English not as a single, static language, but rather as a changing, evolving
language full of variety. In other words, not one English, but World EnglsihES. Standard (Innercircle) forms may be taught, but should not be held up as the only or the ideal version of English.
Instead, Matsuda (2012, p. 24-25) and Canagarajah (2014, p. 776) argue that many different
varieties of English should be introduced and validated in the classroom through means such as:
•

Supplementing textbook CD’s with textual, audio, and visual samples of other
varieties
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•

Exposing students to a mixture of readings from postcolonial writers who use their
own Englishes and often discuss their rationale for doing so (such as Gloria
Anzaldua, Chinua Achebe, and Raja Rao)

•

Hiring teachers with different Englishes

•

Bringing in guests with different Englishes

•

Learning about World Englishes as a topic in curriculum

When exposing students to World Englishes, Matsuda finds it most important that
“students understand that diversity among varieties is not only a matter of different
pronunciation features, but rather a much more encompassing manifestation of cultural,
linguistic and other values” (p.24-25). Hearing a variety of Englishes can help students view
their own English in a more positive light instead of constantly feeling that it doesn’t measure up
to the one ideal standard. Additionally, as Hino (in Matsuda 2012) has found in teaching
‘Japanese English’ to Japanese young adults, breaking free from forced adherence to a single
standard form can unleash new or repressed ideas and opinions. One of his students described
such an experience:
“What I wrote with the Japanese model was my original opinion that I really wanted to express.
What I wrote with the American model was different from my own idea. Today, I was shocked
to realize that I have been forbidden to express what I really want to say” (Hino, 2012, Discourse
Features, paragraph 3).
Teaching and using multiple varieties of English is also relevant in a practical way, since
as previously mentioned, students will most likely be using English to speak with other nonnative speakers. Canagarajah (2014) elaborates on this connection between exposure to language
variety and improving communication (or negotiation) strategies:
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I consider the engagement with diverse languages and cultures as contributing to the
language awareness and negotiation strategies of the students. Therefore, I see to it that
the materials I provide for reading and discussion come from diverse language and
cultural backgrounds in order to transform the classroom into a contact zone (p. 777).
Focus on the ‘how’ instead of the ‘why’
Canagarajah’s focus on negotiation strategies ties in to another of Giroux’s principles of
critical pedagogy: “reject claims to objectivity in favor of more partial and particular versions of
knowledge, truth and reason” (In Pennycook, 1994, p. 298). Canagarajah argues that language
knowledge grows out of the subjective practice of negotiating meaning, also referred to as
strategic competence, which Canale and Swain (1980) identified as one of the four components
of communicative competence. According to Canagarajah (2014), negotiation strategies refer to
“the practices one adopts to achieve communicative success and intelligibility with interlocutors
whose norms and values one might not be familiar with” (p. 773). This is directly related to
Byram’s (2008) distinction between propositional knowledge and procedural knowledge. ELT
has traditionally focused on propositional knowledge, or the knowledge of the ‘what’, as
opposed to the knowledge of the ‘how’ (procedural knowledge), which Canagarajah and other
critical pedagogues advocate.
Canagarajah (2014) has identified three components that are critical for developing
procedural knowledge: negotiation strategies (explained above), language awareness (including
awareness of World Englishes) and rhetorical awareness, which refers to “the awareness of
genres, conventions, and contexts that motivate one to choose the type of English to be used, but
also to subtly change the accepted norms for one’s own voice and interests” (p. 772). He stresses
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that teachers need to recognize the importance of features such as creativity, voice, and genre in
communication. This implies that we as teachers need to expand our definitions of language,
communication, and texts beyond standard forms.
This distinction between focus on ‘the how’ versus focus on ‘the why’ as it relates to
ELT also applies directly to the topics of curriculum. Most mainstream ESL/EFL textbooks use
trivial, safe topics simply to convey ‘the what’ of syntactic, semantic, morphological, and
phonological content. Conversely, a critical ELT curriculum would focus on meaningful,
relevant topics as the actual content. As described in previous sections, important relevant topics
would evolve from the backgrounds and lives of students themselves, and could include such
themes as childhood memories, educational background and attitudes, home culture (holidays,
cooking, schooling, family structure), culture shock and adjustment. Incorporating
autobiographical assignments and presentations such as ‘life journeys’, family trees, or language
autobiographies is an important way to establish this content and can serve to validate student
experience, build confidence and establish a classroom community bond.
Beyond personal backgrounds, Davari (2014) explains that Third Way material and
textbooks should cover both local issues (real-life issues immediately relevant to the students), as
well as “global issues which concern, or will concern, students as global citizens” (p. 66).
Relevant local-level topics and themes could pertain to school policies and resources (such as
tutoring services and financial aid), community issues, or local politics. Globally, relevant issues
might involve immigration, women’s rights, world peace, global warming, or environment
protection. In exploring these topics, it is important to incorporate authentic materials (such as
newspaper articles, flyers, photographs, videos, advertisements, poems, and literature) as well as
meaningful simulated activities (such as role playing, mock interviews and presentations) to
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ensure high levels of relevancy, interest, and motivation for students (Auerbach 1990, Berlin
2005.

Summary
Giroux’s final principle, “work with a notion of ‘voice’ that emphasizes the political
nature of the subject” (In Pennycook, 1994, p. 299) works well to summarize the ideas for a
critical ELT curriculum because each of the points discussed above involves the notion of voice
in some way. Using student backgrounds within the curriculum and demonstrating and valuing
multiple varieties of English clearly validates, empowers and broadens student voices. Students
can gain confidence and feel that their voices can and should be heard and listened to.
Canagarajah’s (2014) three components for developing procedural knowledge, particularly the
third, rhetorical awareness, also relate to the notion of voice. Rhetorical awareness refers to
knowledge of changes in voice depending on genre, context, or convention, which is important
for developing a full-range, empowered voice. Finally, the choice of curriculum topics connects
to voice in that relevant topics of interest can give students the platform from which to use their
voices meaningfully. To sum up the role and importance of voice within a critical pedagogy of
ELT, Pennycook (1994) once again comes through with some great insights:
Voice is not just a non-silence, a mouthing of words, or a mastery of lexis, pronunciation
or syntax; it is a place of struggle in the space between language, discourse and
subjectivity. So a critical practice in English language teaching must start with ways of
critically exploring students’ cultures, knowledges and histories in ways that are both
challenging and at the same time affirming and supportive…If we understand language

29
teaching in terms of helping people to both find and create voices in a new language, this
notion of voice and the conditions of possibility that produce and regulate it will have
considerable significance for a critical pedagogy of English” (1994, p. 311)
The notion of voice really does seem to be the key factor in describing, planning, and
executing a shift in the ELT landscape. When teaching English is linked to the perpetuation of
linguistic and cultural dominance and hegemony it is because it has been used to control and
silence voices of The Other. In making the shift to a critical pedagogy of ELT, we are instead
encouraging, valuing, listening to and learning from these voices.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT

Description of the Project
This field project consists of a curriculum guide for teachers of English to speakers of
other languages and a sample unit of lessons that can be used as a template for teachers to create
further lessons. The guide can be used by both ESL and EFL teachers, and is designed to be
implemented with students in high-intermediate levels and above, though there are suggestions
on how to adapt processes and materials to lower levels as well. The flexibility of a curriculum
guide as opposed to a fixed, prescribed curriculum allows for it to be adaptable to a variety of
ELT settings— high schools, community colleges, universities, private language institutes, and
community-based language classes. The format of the guide includes both a printed hardcopy of
the guide book, as well as supplemental materials in digital format, including sample student
lesson/activity PowerPoint slides and audio and video materials.
Included in the guide are tools, explanations of theoretical backgrounds, examples,
models, and sample texts, lessons, activities, and exercises for teachers to use create their own
critical ELT curriculum. These resources are organized into the following categories and
chapters:
Introduction: In this section, teachers are welcomed and provided with a description of
the guide based on the answers to the following questions:
•

Who should use this guide?

•

Why should teachers use this guide?

•

What will teachers find in this guide?

•

On which ideas, theories and approaches is this guide based?
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•

How can teachers use this guide?

The introduction concludes with suggestions for further reading and an overview of the
contents of the guide.
The remainder of the guide is split into two main sections: Part A gives an overview of
how to implement a curriculum based on key features of critical pedagogy, critical literacy, the
participatory approach and English as an international language; while Part B provides a full
sample unit with detailed lessons and exercises in an interactive digital format. Each part is
organized into chapters as follows:
Part 1: Curriculum and Resource Guide
Chapter 1: ‘Setting the Tone’—In this first chapter, the importance of building trust with
students is emphasized to demonstrate that it’s safe to share experiences and that those
experiences are valued. Teachers are shown ways to accomplish this through non-threatening
activities which allow students to share something about their lives in familiar, comfortable
formats such as ice-breaker activities in which students decide what they want to know about
each other and establishing class rituals and routines. Teachers are also introduced to the key
concept of conscious listening, which is essential in the process of critical curriculum
development and implementation.
Chapter 2: ‘Student Voices’—The focus of this chapter is on student background, identity,
culture, and language. Teachers are given ideas for activities and exercises that discuss and elicit
student background stories on topics such as school, family, holidays, culture shock, or emotions.
Additionally, the chapter provides guidance in assigning students to create some kind of
autobiographical presentation (for example: a family tree, life journey, or ‘River of Life’
presentation).
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Chapter 3: ‘Mulitple Voices’—This unit guides teachers in introducing students to critical
literacy and the concept of multiple perspectives by providing materials and activity ideas that
encourage students question texts and examine notions of perspective and voice.
Part 2: Sample Unit of lessons: Malala and Nabila
This section offers teachers a detailed example of how to apply the ideas discussed in
Part A, while focusing on the importance of introducing students to global topics of concern.
This collection of reading, listening, speaking, and writing lessons introduces students to the
young global voices of Malala Yousafzai and Nabila Rehman and to the global topics of world
peace, feminism, world Englishes, and educational rights. Part B is divided into the following
three chapters:
Chapter 1: ‘What’s in a name?’—Through a listening lesson on the story of how Malala got her
name and a reading lesson based on the meaning of Nablia’s name, students begin to learn about
these two young women while applying critical literacy and relating the topic back to their own
lives.
Chapter 2: ‘Digging Deeper’—Students explore the causes and reasons behind both personal
and global events, and examine perspectives and bias in media as they further explore the lives
and messages of Malala and Nabila through texts and multi-media resources.
Chapter 3: ‘Messages to the World’—Students listen to a recent speech given by Malala and
make connections to global issues in which they are interested in order to inspire and encourage
them to take social action.
Development of the Project
I chose to develop this field project based on both my prior positive teaching experiences,
as well as the doubt and frustration I felt when considering career options in ELT. In my
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experience teaching ESL in the United States, as well as EFL in Ghana, Uganda, India and
China, I have always found the greatest motivation and interest, and the most positive language
and communicative results occur when the focus is on student background, experiences and
culture. I can recall how the faces of students who rarely participated in class would light up with
eagerness to compare some aspect of their culture to another student’s.
The more negative angle of my inspiration comes from researching career options,
specifically related to teaching English abroad. I remember searching online for opportunities
and coming across something like this:

I couldn’t help the feeling of doubt and even slight disgust that came over me as I studied
the words and images of the website’s homepage: “English First”? “English training
programs”? The instructors all look white and preppy, I thought to myself, and what are they
wearing? It looks like some kind of sports uniform. And why are even the learners all whitelooking? Something just seemed off to me…
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The more I thought about it, the more I realized that something is off, both in the message
of that particular website and company, as well as with the mainstream theories and practice of
teaching English to speakers of other languages. Are we really going to dress up as “experts’ in
polo shirts to go “train” kids and adults in “proper” English? This image is problematic,
patronizing and oppressive. So what can we as English language teachers and scholars do to
address and change this paradigm? This was the question that inspired me to develop this field
project, and I hope that in doing so I have helped create one possible answer to that question.

The Project
(Please see subsequent pages for the contents of the project.)
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INTRODUCTION

WELCOME!
Welcome to Global Voices: A Student-Centered Guide to Teaching
English as an International Language. This is a book for English language
teachers, but it is different from most other materials you have likely come
across. It is not a teacher’s course book that presents and describes theories and
approaches without giving examples of practical classroom application (I want
you to stay awake!). On the other hand, it is not simply a scripted teacher’s
manual that lays out step-by-step instructions on how to implement lessons
based on prescribed standards that have nothing to do with your students’
backgrounds, needs, or interests. It is not a handbook on how to teach one
specific skill such as pronunciation, reading, or listening.
Now that you know what this book is not, you’re probably asking yourself,
“well, what is it then? And how can I use it?”. Before exploring those questions,
however, we should first try to answer the most important question: is this
curriculum guide the right fit for you as a teacher? So before reading any
further, please take a moment to complete the short “quiz” on the next page
(don’t worry, you’re not getting graded!)
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WHO SHOULD USE THIS GUIDE?
CURRICULUM COMPATIBILITY QUIZ:
Directions: Decide how you feel about each of the statements below. Circle 1
if you Strongly Agree, 2 if you Agree, 3 if you feel Neutral about the statement, 4
if you Disagree, and 5 if you Strongly Disagree.
Statement:
A. In the classroom, my students’ languages,
cultures, backgrounds, and problems are
unimportant—they come here to learn
English, so that’s all that matters.
B. My main goal in teaching English is to
produce speakers/writers who can follow
grammar rules to use proper English and
have Native-like pronunciation and fluency.
C. English is the best, most important language
in the world and I’m doing my part to help
maintain and spread this dominance.
D. Themes or topics in textbooks are only used
to convey linguistic material to students, the
‘safer’, more trivial the topic, the better.
E. Language learning is boring—there’s no
point trying to make it fun, interesting,
meaningful or relevant to students.
F. The outside world doesn’t belong in the
classroom.
G. There’s no point in taking action against
injustices, discrimination, or problems that my
students may face—the world just is how it is.
H. I am most comfortable teaching from a
highly-prescribed curriculum—that is, one in
which lessons are laid out in detail.
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Results
1. Please add all the numbers you circled together
to find your total score and record it here:
Total score: ________
2. Refer to the table below for interpretation of your score.
Your Score

Interpretation

Below 15

A return to traditional textbooks and materials may be best at this
time. Please refer to “Suggestions for further reading” in this
introduction to explore alternative perspectives on English
language teaching and education in general.

15-30

You seem to be questioning some of the approaches and
attitudes reflected in mainstream textbooks and manuals. Time to
give this guide a try!

30 and
above

Congratulations! This is the book you’ve been waiting for! Dive in!

WHY SHOULD TEACHERS USE THIS GUIDE?
Teachers should use this guide because they find the statements listed in
the quiz above problematic! Yes, the phrasing of those statements may express
an extreme version of the sentiment, but they nonetheless represent at least the
undercurrents of the dominant paradigm of English language teaching as
conveyed through mainstream materials. I believe that teachers are looking for
a shift away from these characteristics, and this guide provides the foundation
with which to make such a shift. Specifically, it can facilitate the following shifts:
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Characteristics of
Mainstream ELT:

Student
backgrounds
ignored
Textbook topics
imposed, trivial
& irrelevant
Teachers as
experts
Goal is singular,
native-like
English

The Shift toward a StudentCentered Approach to EIL:
•Student language, culture,
experiences & problems valued
•used to create content

•student-created topics
•meaningful, relevant, text-to-self
and text-to-world connections

•teachers as facilitators and
problem-posers

•Goal is international, crosscultural communication
•empowerment, confidence,
action

WHAT WILL I FIND IN THIS GUIDE?
You will find a synthesis of the theoretical frameworks that aim to create
the shift described above, and concrete application of those frameworks. This
guide is unique in that it is neither a textbook with a collection of prescribed
lessons, nor is it a descriptive presentation of theories and approaches. Instead,
it is meant to bring theory into classroom practice. This book provides a practical
guide or model of the process through which to apply critical theories to English
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language classrooms, as well as tools, resources and examples helpful in
navigating this process. The guide includes sample lessons provided in the
flexible, interactive format of PowerPoint slides, that can be used as templates
to create lessons on any other teacher- or (ideally) student-generated topic.

ON WHICH IDEAS, THEORIES AND APPROACHES IS THIS GUIDE
BASED?
In order to implement a curriculum aimed at making the shifts described
above, it is important for teachers to have a basic, clear understanding of the
theories that provide the foundation. These theories and approaches include
critical pedagogy, critical literacy, the participatory approach, and English as
an International language.
CRITICAL PEDAGOGY

Education is never neutral. This is the basic tenant of critical pedagogy.
While the dominant model of education promotes conformity to and
continuation of the status quo including social inequalities and injustices, critical
pedagogy seeks to empower learners by engaging in a cycle of reflection and
action that can challenge the status quo and lead to transformative social
action.
Brazilian educator Paulo Freire is considered to be the
founder of Critical Pedagogy, and is most well-known for his
book, Pedagogy of the Oppressed. Freire calls the dominant
model of education the “banking model”, in which learners
are seen as empty vessels, devoid of any knowledge until
teachers fill these empty accounts with deposits of pre-packaged knowledge.
Freire criticizes this view and instead proposes a model in which students
become active participants in shaping their own reality. His work teaching
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literacy to Brazil’s poor in the 1950’s inspired what is called the Participatory
Approach, described in a later section.
Henry Giroux, another important scholar in the field, has
focused on the role of teachers within critical pedagogy. He calls
for a shift towards teachers as “transformative intellectuals”—
active, reflective scholars who realize that schools are cultural,
political sites, and who treat students as critical agents, make
knowledge problematic, and believe in struggling for a better
world for all people.
Critical Pedagogy in ELT
Critical pedagogy is slowly finding its way into at
least the scholarly world, if not (yet!) the classroom, of
English Language Teaching. Scholars such as Suresh
Canagarajah, Hossein Davari, and Jun-Min Kuo argue
that not only does ELT need the concepts of critical
pedagogy in order to avoid linguistic imperialism, the

Suresh Canagarajah

two actually make a great pair in terms of student
learning. When students use the target language to learn new
ways of questioning, reflecting, discussing and taking action,
they are at the same time improving their language skills and
often experience higher levels of interest and motivation.
Canagarajah calls for teachers to become learners with their
students, learning new varieties of English and new ways of
negotiating language diversity.
CRITICAL LITERACY
The basic idea of critical literacy is that students should not accept any
text blindly as “The Truth”, but should always be questioning and challenging it.
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Ira Shor and Alan Luke, two central scholars in the study of critical literacy further
define the approach based on the following characteristics:
•

Text is a starting point for thinking, not the end point of reading.

•

All texts are biased—they come from a specific perspective

•

Readers bring their own culture and understanding to text
Critical Literacy in ELT
Similar to critical pedagogy, critical literacy is still marginalized within

English. Scholars such as Kuo and Abednia, however, are attempting to
change that by building and testing frameworks of critical literacy in ESL and
EFL classrooms. In his studies, Kuo has found that
when introducing techniques and activities based
on critical literacy, students demonstrated
conscious engagement and assumed critical
stances while at the same time improving
their language skills and reporting
increased motivation.
ENGLISH AS AN INTERNATIONAL LANGUAGE (EI L)
Most of the roughly 1.5 billion English learners around the world will be
using English not to speak with native speakers, but instead to communicate
with other non-native speakers. English language instruction that only exposes
students to standard, “inner circle” English, as Braj Kachru classified it (see
diagram on the next page), does a disservice to students because it ignores
their actual communicative needs. Additionally, because language is so closely
tied to culture, teachers who stick to teaching the Inner Circle are actually
reinforcing cultural hegemony.
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The English language belongs to all the speakers of English, not just those
in the inner circle. Teachers should make this clear to students by exposing them
to many different varieties of English, and with those, a variety of cultural
perspectives as well. This can build feelings of self-confidence and self-worth in
students.
In Principles and Practices of
Teaching English as an International
Language, Aya Matsuda and other
scholars expand on these principles and
give concrete examples of how they
can be applied practically in the English
language classroom.
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THE PARTICIPATORY APPROACH
The participatory appraoch is a student-centered approach that was
inspired by and developed out of the key principles of critical pedagogy. The
goal of the Participatory Approach is to help students understand the social,
historical and cultural contexts of their environment and then empower students
to take action and take control of their lives. In working toward this goal, the key
techniques of problem-posing, dialoguing and reflective journaling are
employed. These techniques, in turn, involve use of language in
real-world situations to address student problems, collaboration
among students, a focus on relevant content, and student
evaluation of their own learning.
The most extensive and definitive guide to applying the participatory
approach in ESL classrooms was compiled by Susan Auerbach and her
colleagues in the book Making Meaning, Making Change (1990). At over a
quarter of a century old, the guide is certainly in need of updates and a major
make-over, but the ideas, tools and classroom applications outlined in the book
are still valid and helpful, and many of them have been adapted for this guide.
SUGGESTIONS FOR FURTHER READING
Auerbach, E. R. (1992). Making Meaning, Making Change. Participatory
Curriculum Development for Adult ESL Literacy. Language in Education:
Theory & Practice 78.
Canagarajah, A. S. (1999). Resisting linguistic imperialism in English teaching.
Oxford University Press.
Freire, P. (1970). Pedagogy of the Oppressed. New York, Continuum.
Giroux, H. A. (1985). Teachers as transformative intellectuals. Social
Education, 49(5), 376-379.
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Matsuda, A. (2012). Principles and practices of teaching English as an
international language. Bristol: Multilingual Matters.
Pennycook, A. (1990). Towards a critical applied linguistics for the 1990s. Issues in
Applied Linguistics, 1(1), 8-28. http://escholarship.org/uc/item/5f62s7d6

OVERVIEW OF CONTENTS
This guide is divided into two main sections. Unit 1 describes the basic
principles behind a new, critical student-centered approach and suggests steps
to take for its practical classroom implementation, including ideas for classroom
rituals, activities, exercises and materials. Unit 2 takes these ideas and turns them
into a complete, comprehensive unit of lessons based on the theme of ‘Malala
and Nabila’ (Malala Yousafzai and Nabila Rehman). This unit can serve as a
sample or template for how to apply and implement the ideas and theories
discussed in Unit 1 and the introduction. Each chapter of Unit 2:
❖ Applies and integrates ideas and frameworks from Part A into specific,
usable activities and exercises
❖ Provides interactive, easily adaptable PowerPoint format that can serve
as template for future lessons
❖ Introduces topics of World Peace, Feminism, World Englishes, and
Educational rights
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Global Voices
Unit 1:
Ideas and Resources for
Implementing a (Truly!) StudentCentered Approach to Teaching EIL
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Introduction: Why ‘Global
Voices’?
As teachers of English to speakers of other
languages, our goal should be to help each
student explore, build confidence in, expand, and
actively use his or her own voice in today’s
interconnected world. By combining the principles
behind viewing and teaching English as an
international (or global) language with a student-centered approach sprinkled
with critical literacy, this guide attempts to give teachers the tools with which to
achieve this goal.
One way of inspiring growth in our students’ voices is to expose them to
other inspiring voices from around the world with whom students may feel a
connection on some level. This idea is what inspired the design of the cover
page of this guide. The photographs on the cover page are not simply random
stock photos, they are real people with names, voices and stories to tell. They
are writers, poets, activists, musicians, and Nobel Prize winners from all over the
world. The high proportion of young people is meant to increase student interest
and relevancy and hopefully provide inspiration to engage and act on an issue
important to them. The idea here is not to name and discuss each person, but
rather just to get students interested in and talking about these global voices
and issues. Teachers can follow student interest to develop later lessons by using
the resources listed on the following pages or by clicking the links on the first slide
of Part 2 of the guide (the same people are pictured in the title slide of the
PowerPoint presentation of Chapter 1 in the second half of this guide).
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Teacher Resources for Future Lessons on Global Voices:
➢ This list identifies the individuals in the photographs on the cover of this
guide, from top to bottom, left to right)

Row 1:
❖ Emelin Cabrera is a Guatemalan teen activist fighting for support to keep
girls in school. She was invited to speak at the UN in 2015.
•

http://www.npr.org/sections/goatsandsoda/2015/03/12/392174520/
meet-the-15-year-old-from-rural-guatemala-who-addressed-the-u-n

•

https://www.youtube.com/watch?v=WNHSlprdhB8

❖ Chinua Achebe was a Nigerian novelist most well-known for his book,
Things Fall Apart, which concerns pre-and post-colonial life in late
nineteenth century Nigeria.
•

https://www.britannica.com/biography/Chinua-Achebe

•

New York Times Article (2013):
http://www.nytimes.com/2013/03/23/world/africa/chinua-achebenigerian-writer-dies-at-82.html

•

Atlantic Interview (2000):
https://www.theatlantic.com/past/docs/unbound/interviews/ba200
0-08-02.htm

❖ Sandra Cisneros is a Mexican American writer and activist, best known for
her novel, The House on Mango Street.
•

http://www.makers.com/sandra-cisneros

•

https://www.sandracisneros.com/
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Teacher Resources for Future Lessons on Global Voices (cont.)
❖ Jasilyn Charger: Native American water protector and activist against the
Dakota Pipeline, founder of the International Indigenous Youth Council at
Standing Rock
•

https://www.democracynow.org/2017/1/4/from_keystone_xl_pipeli
ne_to_dapl

•

http://jezebel.com/meet-the-brave-audacious-astonishing-womenwho-built-1789756669

Row 2:
❖ Tomorrow Girls Troop is a Japanese feminist art group.
•

http://www.dazeddigital.com/artsandculture/article/29985/1/the-allfemale-art-group-preaching-girl-power-to-japan-tomorrow-girls-troop

•

https://tomorrowgirlstroop.com/english-home-stacks#english-home-1

❖ Natalia Lafourcade is a singer/songwriter from Mexico. She won a grammy
in 2016 for her album, Hasta la Raiz, which means “to the roots”. She has
said, “I wanted to sing about something that would remind me of Mexico
and home...It is important not to forget your roots.”
•

NPR interview (2016):
http://www.npr.org/2016/01/04/461611266/natalia-lafourcadeexplains-the-roots-of-hasta-la-ra-z

Row 3:
❖ Asean Johnson: American education activist (at age nine, he saved his
school from closing)
•

https://www.youtube.com/watch?v=oue9HIOM7xU

•

http://www.bet.com/news/national/2013/08/27/asean-johnson-anine-year-old-who-captivated-a-nation.html
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Teacher Resources for Future Lessons on Global Voices (cont.)
❖ Majandra Rodriguez Acha is a Peruvian activist for women’s rights and
climate justice who works with indigenous people to protect the Amazon.
She also serves as an advisor to Global Greengrants’ Next Generation
Climate Board and as a Young Feminist Fellow for Climate Justice at the
Women’s Environment and Development Organization.
•

Interview with Grist (2016) : http://grist.org/people/in-peru-thisyoung-activist-is-sparking-a-movement-for-climate-justice/

•

Interview with Grist (2016): http://grist.org/people/in-peru-thisyoung-activist-is-sparking-a-movement-for-climate-justice/

•

Interview with Global Greengrants Fund (2016):
https://www.greengrants.org/2016/08/16/majandra-rodriguezacha/

Row 4:
❖ Tawakkol Karman is a Yemeni journalist and human rights activist who
won the Nobel Peace prize in 2011.
•

https://www.nobelprize.org/nobel_prizes/peace/laureates/2011/kar
man-facts.html

•

https://www.youtube.com/watch?v=fvIQi5jhryk

❖ Gloria Anzaldua: Mexican American writer and scholar of Chicana
cultural theory, feminist theory, and queer theory with a focus on what she
called, the “new mestiza consciousness," an identity characterized by
hybridity, flexibility, and plurality and focused on the experiences of
Chicanas (Mexican American women)
•

https://www.learner.org/series/amerpass/unit02/authors-1.html

•

http://poetry.arizona.edu/blog/interview-gloria-anzald%C3%BAa
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Teacher Resources for Future Lessons on Global Voices (cont.)
❖ Lorella Praeli is a Peruvian American DREAMer activist.
•

http://www.huffingtonpost.com/entry/aclu-lorellapraeli_us_59026611e4b0bb2d086c499c

•

http://www.makers.com/blog/be-the-hero-lorella-praeli

❖ Winnie Asiti is a climate organizer and activist from Kenya and helped
form the African Youth Initiative on Climate change
•

https://www.bustle.com/articles/156039-6-young-female-ecoactivists-who-are-kicking-ass

•

http://www.voanews.com/a/climate-activist-young-woman-parisun-kenyan-cop/2735810.html

❖ Ko Un is a South Korean poet who was imprisoned many times due to his
role in the fight for South Korean democracy.
•

https://www.poetryfoundation.org/poems-andpoets/poets/detail/ko-un-56d207070306a

•

BBC Documentary
(2014):http://www.bbc.co.uk/programmes/p01ptpp4

Row 5:
❖ Sirikan Charoensiri is a Thai human rights attorney.
•

https://prachatai.com/english/node/6160

•

http://www.nationmultimedia.com/news/national/30311752

❖ Mandawuy Yunupingu was an indigenous Australian musician, songwriter,
educator and campaigner for civil rights. He was the front man of
the Aboriginal rock group Yothu Yindi, whose hit song, "Treaty", was meant
to highlight the lack of progress on a treaty between Aboriginal peoples
and the federal government.
•

http://www.theaustralian.com.au/business/media/yunupingubroke-indigenous-barriers/newsstory/70a6d84478dafe11e7ec43a25d2cd353
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Teacher Resources for Future Lessons on Global Voices (cont.)
❖ Ma Jun: Chinese environmentalist, non-fiction writer, environmental
consultant and journalist.
•

https://www.theguardian.com/sustainablebusiness/2015/may/19/ma-jun-china-has-reached-itsenvironmental-tipping-point

❖ Natalia Khusainovna: Russian journalist, educator, and human rights
activist, abducted and killed in 2009.
•

http://pulitzercenter.org/reporting/chechnya-assassinationjournalist-natalia-estemirova

•

https://www.youtube.com/watch?v=k0gtjKWJ7oU

❖ Kendrick Lamar: American rapper and songwriter
•

http://www.rollingstone.com/music/features/the-trials-of-kendricklamar-cover-story-20150622

•

http://www.kendricklamar.com/

Row 6:
❖ Sejal Hathi is a Stanford University Medical Student and an avid social
entrepreneur. She founded both the nonprofit “Girls Helping Girls” at age
15, and the social enterprise “Girltank” at age 19, dedicated to socially
and economically empowering young women globally-- thus far, in 104
countries.
•

Profile on World Health Organization’s website:
http://www.who.int/woman_child_accountability/ierg/members/ha
thi/en/

•

Interview with Huffington Post (2010):
http://www.huffingtonpost.com/stephanie-kaplan/glamours-20amazing-young_b_787106.html?slideshow=true#gallery/13876/8

•

http://www.girltank.org/
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Teacher Resources for Future Lessons on Global Voices (cont.)
❖ Lin Manuel Miranda is a Puerto-Rican-American actor, playwright and
composer best known for creating and starring in the hit Broadway
musical Hamilton. He has been called “the Shakespeare of his time” for
his unique blend of history, smart lyrics, rap and hip-hop, and musical
theater.
•

http://www.linmanuel.com/

•

Speaking on the importance of federal funding for the arts:
http://www.cbsnews.com/news/web-extra-lin-manuel-miranda-onthe-importance-of-federal-funding-for-the-arts/
•

Clips of Hamilton:
https://www.youtube.com/watch?v=t0aX8Jy1tME

•

Excerpt from Interview on NPR, on code-switching between the
Latin American neighborhood he grew up in and his school with
affluent white kids:

“The corner that I lived on was like this little Latin American country. It's one
in which the nanny who lived with us and raised us, who also raised my
father in Puerto Rico, never needed to learn English. All of the business
owners in and around our block all spoke Spanish, and yet I'd go to school
and I'd be at my friends' houses on the Upper East Side and Upper West
Side and I'd be the one translating to the nanny who spoke Spanish. So it's
interesting to become a Latino cultural ambassador when you're 7.”
http://www.npr.org/2017/01/03/507470975/lin-manuel-miranda-ondisney-mixtapes-and-why-he-wont-try-to-top-hamilton
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Teacher Resources for Future Lessons on Global Voices (cont.)
❖ Leymah Gbowee is a Liberian peace activist, social worker and
women's rights advocate. She is Founder and President of the Gbowee
Peace Foundation Africa, based in Monrovia.
•

https://www.nobelprize.org/nobel_prizes/peace/laureates/2011/
gbowee-bio.html

•

https://www.youtube.com/watch?v=0-g8UfE27OY

•

https://www.nobelprize.org/mediaplayer/index.php?id=1639

❖ Gustavo Perez Firmat is a Cuban-American writer and professor who
writes novels, memoirs, poetry, and academic works in both Spanish
and English. His writings, such as the poem excerpt below, reflect the
sentiment that being bilingual can be both a blessing and a burden.
•

Interview on NPR (2011): http://www.npr.org/2011/10/17/141368408/fora-bilingual-writer-no-one-true-language
Bilingual Blues by Gustavo Perez Firmat
Soy un ajiaco de contradicciones.
I have mixed feelings about everything.
Name your tema, I’ll hedge;
name your cerca, I’ll straddle it
like a cubano.
I have mixed feelings about everything.
Soy un ajiaco de contradicciones.
Vexed, hexed, complexed,
hyphenated, oxygenated, illegally alienated,
psycho soy, cantando voy:
You say tomato,
I say tu madre;
consider yourself en casa,
consider yourself part of the family.
Soy un ajiaco de contradicciones,
un puré de impurezas:
a little square from Rubik’s Cuba
que nadie nunca acoplará.
(Cha-cha-chá.)
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1. What does student-centered really mean and why
is it important?
The term ‘student-centered’ has become a buzzword in the field of education,
and, as often happens once any term becomes a buzzword, its original, true has
been greatly diluted, if not completely lost. ‘Student-centered’ seems to get
casually tossed around to refer to just about anything that offers even the
slightest hint of student choice or accommodation. Allowing students to choose
between two teacher-selected books to read or essay topics to write doesn’t
really do much to change the fact that it’s the teacher who is in control of what
and how things are learned. The basic model remains the same: the teacher as
authority and “knower”, who passes that knowledge along to students and then
evaluates student success based on generic standards.
On the other hand, a student-centered approach in its truest sense means that
students are not merely the focus of the teacher’s attention, but that they are
actually involved and invested in shaping every aspect of their own learning
process, from curriculum creation to implementation to evaluation. This high
degree of student involvement is key because:
•

It assures that the content is relevant to the students

•

It increases student interest levels

•

It shifts the classroom balance of power toward students

•

The very process of identifying topics and themes can develop
language and literacy skills such as observing, recording, reporting,
and analyzing

Now that we’ve clarified the real meaning of student-centered and why it’s
important, the next step is figuring out how to develop and implement a
curriculum based on a truly student-centered approach. In order to do this, we
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need to dissect the approach into its key components and examine how they
work together.

2. Key Components of a Student-Centered Approach
(This section has been adapted from Auerbach, 1990)
The following key components of a student-centered approach form a
cyclical process of curriculum development, implementation and evaluation as
illustrated in the diagram on the following page.

Conscious listening:
This is one of the most important jobs of a teacher within a studentcentered/participatory approach. Conscious listening refers to active listening
that often requires reading (or listening) “between the lines”, and can be the
most powerful way of finding students’ concerns. Teachers should tune into
student conversations before, during and after class, as well as changes in
mood and reasons for absences. Of course, it’s important for teachers to be
sensitive to students’ feelings and desires for privacy, but often issues that
teachers hear about can be generalized or presented anonymously so as to
protect privacy.
Conscious listening requires flexibility and certain degree of openness to
following up on diversions and “going with the flow”. As you can see in the
diagram, conscious listening acts as the glue that connects the other
components of the cycle and should be practiced by the teacher at every
step.

Catalyst activities:
These are guided language activities that encourage student input. They
could include grammar exercises, class rituals, writing exercises, student
research, and responding to photographs or reading. The idea is that students
are practicing language skills in a deeper, more personally meaningful way than
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in typical language exercises. It is from these activities that ideas for future
themes may develop. Several specific catalyst activities will be discussed in
more detail in later sections of the guide.

Finding student themes:
The goal is to have the themes of study come from the students, yet
teachers can’t just sit around waiting for these themes to appear. Instead,
teachers must find a balance between the first two components described
above. That is, listening for issues to emerge spontaneously (conscious listening)

catalyst
activity
conscious
listening

evaluate
learning
and actions

conscious
listening

conscious
listening

THE CYCLICAL
PROCESS OF A
STUDENT-CENTERED,
STUDENT-CREATED
CURRICULUM

extend to
action inside
and outside
the
classroom

conscious
listening

explore
themes
through
participatory
activities

find
student
themes

conscious
listening
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and making a conscious effort to elicit issues through structured, teacherinitiated activities (catalyst activities).

Exploring themes through Participatory activities:
Students develop language skills by exploring the theme through tools such as:
➢ Published reading selections (texts, newspapers, websites, literature)
➢ Teacher-written selections
➢ Group and individual student writing (journals, letters, testimonials)
➢ Oral histories
➢ Photo-stories

Taking action inside and outside the classroom
This could take many different forms and on many different levels. On a personal
level, action could mean gains in student self-confidence or it could refer to
something literacy-or language related, such as publishing a piece of writing.
On a classroom level, it might mean determining curriculum content, while at
another level it could mean joining a community organization.

Evaluating learning and actions
In a student-centered approach, alternative assessments such as the ones listed
below are used because they are contextualized, qualitative, process-oriented,
and open-ended:
➢ Informal interviews
➢ Language inventories
➢ Reading & writing samples
➢ Goal-setting activities
➢ Journals
➢ Portfolios, class accomplishments and anecdotes
As mentioned previously, conscious listening connects all of these components
to one another, and it’s what teachers need to constantly practice and come
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back to. Along with this, teachers need to maintain a sense flexibility at all times
and search for and develop materials and activities that offer the same.

3. Setting the Tone
The Teacher's job at beginning of the course is to set the tone that will help
create a safe, open, supportive atmosphere with a strong sense of community
that can serve as the foundation for a successful student-centered course.
Teachers should strive to build trust with students through non-threatening
activities which allow students to share something of their lives in familiar,
comfortable format. In this way, teachers can show students that it's safe to
share, and that their experiences are valued. Listed in the table below are
several ideas for activities that can help build this sense of classroom community
and trust:

Trust- and Community Building Activities
Activity

Description
➢ Instead of the typical ice-breaker activity in which students
ask each other questions that are created and pre-written

Studentgenerated
ice breaker

by the teacher, involve students in formulating the questions.
What do students want to know about each other? Work as
a class to formulate the questions before splitting up for the
ice breaker. (Of course, the bonus here is that students are
actually practicing language skills as well, such as speaking
and the grammar of wh- and yes/no questions).
➢ Just as in the above example, teachers sometimes sneak

Grammar
Exercises

grammar into authentic, communicative activities, other
times they may need to do the opposite and sneak
communicative activities into grammar exercises!
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➢ This may be the case when students are used to more
Grammar
Exercises

traditional classroom approaches, and completing grammar
exercises is actually what makes them feel comfortable and
at ease, especially in the beginning of the school year.
➢ students discuss their prior educational experiences with

Sharing
School
Stories

different approaches
➢ this topic offers a meaningful, relevant and engaging topic
(especially as teachers are introducing students to a new
approach) that gets into student background without being
overly personal.

Family Photo
albums or
Family Trees

➢ Students can bring in family photos to share and discuss in
class
➢ After discussion, the photos can be used in a writing activity

to create and annotated photo album or reflect on family
➢ open-ended presentations of student background and
experience told ideally through a multi-media presentation
such as Power Point
‘Life Journey’
or ‘River of
Life’
presentations

➢ For example, in ‘River of Life’, students can present three
defining moments in their lives that have led them to where
they are now.
➢ These offer a great chance for students to share some
personal background, but on their own terms.
➢ They also give students a chance to demonstrate their
creativity and work in multiple modes of communication
➢ Creating rituals or routines out of new activities or
expectations can help make them start to feel more familiar

Class Rituals

and help students feel more comfortable
➢ One easy idea is instead of doing a generic Monday checkin of “How was your weekend?” that typically results in “I
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went here, then I did that...” type responses, teachers can
Class Rituals

implement a Monday Good News/Bad News session. This
invites students to go a little deeper into their experiences,
feelings and frustrations
➢ Other class rituals could include a class accomplishments
newsletter or a ‘worry wall’ (a big piece of butcher paper
hung on the wall on which students can write down their
concerns) Similarly, the class could have a suggestion box or
another anonymous way of voicing opinions or concerns

4. Practicing Language Skills using a StudentCentered, Critical Approach:
When it comes to language instruction and language skills practice, there are a
few key elements that help shift traditional methods towards a more active,
student-centered approach. Some of these elements can be generalized to
span across most language skills, including reading, listening, grammar,
vocabulary, speaking and writing. These elements are outlined in the table on
the following page.
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Key Elements of Student-Centered
Language Skill Practice
Elicit prior knowledge, present key
Preview

concepts/words through
clustering/associations (“What does this
word/picture make you think of?”)

Connect

Elicit prior knowledge, ask students about
their own experience relating to topic,
present picture or other material to generate
discussion

Question

Focus on questions that ask for interpretation
and evaluation, not just literal
comprehension, have students generate
questions

React

Connect back to student experience, “what
would you do if…”, ask about student
feelings/reactions

Reflect

Offer time for student self-reflection, metacognition, writing in reflection journals
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In addition to these overarching elements, there are certain features and things
to keep in mind when teaching specific language skills, as described below.

Reading
❖ Choose diverse, authentic, non-traditional (non-textbook!) texts from
sources such as:
➢ Literature (excerpts from books, short stories, poems)
➢ Oral histories, autobiographies, biographies
➢ Newspapers (local issues, immigration law)
➢ School flyers
➢ Children’s Literature (when appropriate)
➢ Printed community and workplace materials (advertisements, bus
schedules
❖ Follow this general sequence when teaching reading:
1. Preview & Predict: develop pre-reading questions with students, ask
”based on the preview, what do you want to find in the text?”
2. Warm-up (relate to past experience)
3. Introduce vocabulary/concepts
4. Read (vary between silent reading, choral reading, teacher
reading, pair reading; break reading into chunks, have student
groups read different sections)
5. React (have students complete Read/React exercises: copy
passage they felt strong about on left side of paper, write reactions,
feelings, related experience on right side of paper)
6. Reflect (ask self-reflection questions about topic and learning,
students write in reading reflection journals
7. Practice (related vocabulary, grammar, writing...)
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Listening
❖ Follow a sequence similar to the reading sequence (Warm-Up, Preview
and Predict, Listen, React, Reflect)
❖ Students should listen 3 times to each selection.
o Do an understanding/difficulties check-in after the initial listening,
o Reaction questions after 2nd listening
o Provide written transcript for 3rd listening
o Self-reflection in Listening journal
❖ In following the principles of English as an International language, it is key
to include non-native voices in the listening selections presented to
students

Grammar
The key here is for grammar to be presented and practiced in an
authentic, communicative way, that leaves room for students to provide
content form their own lives. Not only does this help with student motivation
and internalization, but as mentioned previously, the exercises can also serve
as a source for identifying student themes for curriculum development.
Examples of such grammar exercises include:
➢ Cultural comparisons practicing ‘there is/there are’
o In my country, there are ___________________. In the US, there are
_________________.
➢ Open-ended dialogue substitution drills
o substituting own problems into dialogue with teacher or doctor (“I’m
worried about....”)
➢ ‘I need/I want, I like/ I don’t like, I can/ I can’t’ charts can elicit student
concerns in the context of working on infinitives, gerunds and modals
➢ Use charts to elicit student background information that can be used for
grammar activities such as tense work.
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Vocabulary
➢ Use vocabulary words to create open prompts that invite personal
reflection, for example:
o I feel vulnerable when…
➢ Student responses to these prompts can also be used as source of
future curriculum themes/topics)

5. Introducing and applying Critical Literacy and
Multiple Perspectives:
Many of the elements of student-centered language skill practice listed
above relate directly to critical literacy, which is mainly about taking a
questioning stance and not blindly accepting texts (whether read, viewed or
listened to) as the one truth. Taking a deeper look at the principles and related
classroom applications of critical literacy can greatly benefit both teachers and
students. We can get some help from a scholar in the field, Abednia (2015), who
describes a five-step process to implementing a critical literacy approach to
teaching second language reading, as outlined in the box on the following
page.
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5 steps to implementing Critical Literacy in ELT
1. Familiarize learners with the concept and approach of CL (will be new to
most students)
2. Negotiate readings (involve learners in the process of selecting passages)
3. Ask critical questions, which are questions with high potential to:
•

treat text in questioning rather than passive manner, and think
about issues abstractly

•

improve reasoning skills

•

apply knowledge to new situations

•

propose alternative interpretations

•

raise learner awareness of their own beliefs and biases,

•

develop learner consciousness about the status quo and the
existing opportunities for making positive changes in individuals and
society

•

generate in-depth dialog among learner.

4. Discussing Questions Collaboratively
5. Writing Reflective Journals
(adapted from Abednia, 2015, p.80-86)

One of the aspects that Abednia mentions, “Propose alternative
interpretations”, relates directly to the idea of multiple perspectives, which can
be a fun, important, engaging topic to explore with students in and of itself, as
described in the next section.
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Resources for Exploring Multiple Perspectives:
1. Voices In Park, a picture book by Anthony
Browne.
Browne’s website includes both a musical
version and an interactive version of the book:
http://www.anthonybrownebooks.com/bibliography/
•

2.
Guji Guji by Chih-Yuan Chen
•
Read by Robert Guillaume here:
https://www.youtube.com/watch?v=gIQhxayNX1o

3. Episodes of the TV show “What
Would You Do?”, a hidden
camera show that explores
people’s reactions to various
social situations, problems or
prejudices.
o These can serve as great catalyst
activities/ discussions and even
provide the perfect opportunity to
practice grammar with conditionals!
https://www.youtube.com/watch?v=K1BldQmiV0M
4. Written accounts of historical accounts from different perspectives can
offer interesting material. For example, a discussion or theme of
holidays could lead to the topic of Thanksgiving, which could be
examined from both the Native American and European perspective.
Howard Zinn’s book A People’s History of the United States offers a
good resource for this type of exploration,
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6. Check List for Student-Centered Curriculum
development
On the following page is a checklist that can be used to help develop
materials which incorporate critical pedagogy, the participatory approach,
critical literacy, and English as an International Language. The purpose of the
checklist is to serve as a reminder to incorporate as many aspects listed as
possible, and as a teacher’s tool for reflection and improvement. Don’t worry if
not every item is checked off for every text, topic or lesson—simply strive for
balance and student voice. Good luck!
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Checklist for Student-Centered Curriculum Development
Y/N
Is the Curriculum flexible
and adaptable?
With my own students in
mind, is the topic:
•

Student-generated?

•

Connected to student
experience?

•

Relevant?

•

Meaningful?

•

Relatable?

•

Interesting?

Do the materials (texts,
lessons, exercises) reflect:
•

Multiliteracies?

•

Multiple intelligences?

•

World Englishes?

Do the materials apply:
•

Critical literacy?

•

Multiple perspectives?

Do the materials
encourage opportunities
for social action?

How/Why? Examples…
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Global Voices
Unit 2:
Malala and Nabila
A Sample Unit of Lessons
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Malala and
Nabila
A Sample Unit of Lessons
Introduction for the teacher
Purpose:
The purpose of this unit is to apply the ideas outlined in Part A of the guide
and see what they could look like in action! In this section, teachers are shown
one example of how to move beyond the typical trivial and inner-circlecentered topics of ESL/EFL textbooks to explore meaningful, relevant topics
through diverse international voices that inspire reflection and action.

Format/How to use this unit:
This unit is unique in that it provides teachers with a fully developed series
of specific, detailed lessons that synthesize and apply all the principles and
techniques covered in the guide so far. The Unit is divided into three chapters:
“What’s in a Name?”, “Digging Deeper” and “Messages to the World”. Each
chapter includes reading and listening lessons developed using ideas and
frameworks presented in the first half of this guidebook. The lessons are
presented to students through interactive PowerPoint slides that incorporate
photos, videos, links to websites and prepared questions and exercises. This
format allows flexibility so that even though the topic has not been generated
by the students this time, teachers can adjust the lessons according to the
needs and interests of the students.
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It is important for the teacher to study and become familiar with the slides
before presenting them to students, as many involve features (videos, questions,
answers, etc.) that may not be immediately obvious or require a specific click
sequence. Directions on how to use each slide are provided in the ‘notes’
section of each slide, and are found under each slide in this printed version. This
hardcopy guide also provides areas for teacher notes, which can be used to jot
down ideas for future themes that come up in student discussions or other
teacher reflections that are an important part of this student-centered
approach.
In addition to providing a comprehensive sample of lessons that can be
used as they are, the slides have also been designed as a template for teachers
to use when developing and adapting other topics or global voices into similar
lessons. Teachers can simply copy and paste the respective photos, texts, and
other sources into the established format, and adjust questions and vocabulary
accordingly.

Goals:
Students will improve their reading, listening, speaking and writing skills
through applying an active, reflective, questioning stance to texts and other
input about two important global voices: Malala Yousafzai and Nabila Rehman.
These critical goals will be achieved as outlined by the completed checklist of
specific aspects of critical material development on the following page. The first
section of the checklist about relevancy and relatability of the topic to students,
could obviously not be definitively checked off without knowing the specific
group of students. However, the topic has been thoughtfully chosen and
materials carefully developed with the target group of students in mind so that
hopefully those criteria are met. The lightbulb icon symbolizes this intent and also
represents the teacher’s responsibility to consciously listen to students, reflect on
these checklist items, and adjust material accordingly.
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Checklist for Critical Curriculum Development

✓/X

How/Why? Examples…

X

Topic obviously developed w/o student input,
but there’s room for students to choose direction

Is the topic:
•

Studentgenerated?

•

Relevant to my
students?

Hopefully! Youth leadership & action, current
events, authentic materials, educational rights

•

Meaningful to my
students?

Designed to give meaningful context to
reading, listening, and grammar

•

Relatable to my
students?

Developed around relatable themes of youth,
education, family, natural disasters, fear, trauma

•

Interesting to my
students?

Incorporates high interest sources & topic:
current news, videos, animation, inspiring story

Do the materials (texts,
lessons, exercises) reflect:
•

Multiliteracies?

✓

Printed texts, video clips, animation, newspaper,
websites, PP slides, poetry

•

Multiple
intelligences?

✓

Visual-spatial (slides, timeline), Verbal (reading
excerpt, listening to speech), Interpersonal (pair
& group work), Intrapersonal (list self-reflection)

•

World Englishes?

✓

Pakistani English & translated

Do the materials apply:
•

Critical literacy?

✓

Critical questions about reading and listening,
reflective journals,

•

Multiple
perspectives?

✓

Contrast between Malala & Nabila coverage

✓

Inspiring stories of young women bravely taking
social action, culminating project: students
choose issue for action research/social action

Do the materials
encourage opportunities
for social action?
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Global Voices Title Page
As pointed out in Unit 1 of this guide, the photographs on the cover page
and on the first slide of the PowerPoint are of writers, poets, activists,
musicians, and Nobel Prize winners from all over the world that are meant to
serve as inspiration for future topics. Teachers can use this slide as its own

Teacher notes Global Voices Title Page
(Slide 1):
➢ (When clicked, each photo links to more information and
resources on the individual pictured)
➢ Ask students:
1. Is there any individual photograph/person that you find
particularly interesting?
2. Who do you want to find out more about?
3. What do you want to know? What questions do you want to ask?
Notes:
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catalyst activity with students either at the beginning or end of this unit to find
further student themes.

Why Malala and Nabila?
Malala Yousafzai and Nabila Rehman have been selected as the topic of
this sample unit because they represent young voices from outside of the
Inner-circle who raise issues of human rights, education, the effects of war,
and hope for world peace. The contrast of Malala’s popularity and
recognizablity with Nabila’s relative obscurity offers the perfect opportunity
for exercises in critical literacy.
Teachers should familiarize themselves with the backgrounds of these two
young women, as well as with related history, religion, politics and social
issues. There are so many interesting resources and potential lessons, activities
and projects that this topic could easily be the theme of an entire semester.

Additional Resources for Malala Yousafzai
Books: There are two versions of Malala’s memoir. The first (with Christina
Lamb) includes more historical and political commentary, while the 2nd
(with Patricia McCorkmick) is the simplified young readers edition.
Yousafzai, M. with Lamb, C.(2013). I am Malala: The girl who stood up for
education and was shot by the Taliban. New York: Little, Brown, and
Company.
Yousafzai, M., & McCormick, P. (2014). I am Malala: How one girl stood
up for education and changed the world. Hachette UK.
Childrens’ and Young Adult Books:
Abouraya, K. L., & Wheatley, L. C. (2014). Malala Yousafzai: warrior
with words.
Brown, D., & Thomson, A. (2015). Who is Malala
Yousafzai? New York, New York: Grosset &
Dunlap, an imprint of Penguin Random House.
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Additional Resources for Malala Yousafzai
(continued)
Corey, S. (2016). Malala: a hero for all. New York: Random House.
Doak, R. S. (2015). Malala Yousafzai. New York:
Children’s Press.
Frier, R., & Fronty, A. (2017). Malala: activist for girls’
education (1st US edition). Watertown, MA: Charlesbridge.
Langston-George, R., & Bock, J. (2016). For
the right to learn: Malala Yousafzai’s story.
Yousafzai, M. (2017). Malala’s magic pencil. New
York: Little, Brown and Company.

Activity Guides and Toolkits:
•

Girl Up Educator Activity: In Her Shoes
This awareness activity is designed to help students think critically about
the issues facing adolescent girls in developing countries and engage in a
discussion on the similarities and differences of girls around the world.
http://static.smallworldlabs.com/girlup/content/resources/In%20Her%20Sh
oes_UPDATED%20WITH%20GUATEMALA_Final.pdf

•

I Am Malala: A Resource Guide For Educators
Developed by the Global Women’s Institute of the George Washington
University in collaboration with the Malala Fund for high school and
college students around the world
https://malala.gwu.edu/sites/malala.gwu.edu/files/Malala-ResourceGuide-HS-2.pdf
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Additional Resources for Malala Yousafzai
(continued)
•

I am Malala: A Toolkit for After-School Clubs
adapted from the Resource Guide For Educators for use by high
school/secondary students in after-school clubs
https://assets.contentful.com/xnpfvoz3thme/3dby0ZDmpOycOYs8qwo
KWi/55b5a9b6f4457fc11da05d83a2333234/OVPR_1617_2_IamMalalaTo
olKit_COMPLETE_FINAL.pdf

Malala’s speeches:
•

2013 speech to United Nations Youth Assembly:
https://www.youtube.com/watch?v=3rNhZu3ttIU&t=160s

•

2014 Nobel Peace Prize Speech:
https://vimeo.com/114609873

•

2017 Address to the Canadian Parliament:
https://blog.malala.org/malalas-address-to-the-canadian-parliament9a00466382b6

Malala interviews:
•

With John Stewart (The Daily Show, October 8, 2013):
https://www.youtube.com/watch?v=fQtsdLB5MhQ

•

With Christiane Amanpour (2013):
https://www.youtube.com/watch?v=aKIQ_AyLi30&t=795s

•

With Stephen Colbert (2015):
https://www.youtube.com/watch?v=y1O2B7Y-fiA

•

With Emma Watson (2015):
https://www.youtube.com/watch?v=NKckKStggSY&t=1164s

•

With CBS This Morning (2017):
https://www.youtube.com/watch?v=JsUjsp6N9Ok

81

Additional Resources for Malala Yousafzai
(continued)
Documentaries:
•

“Diary of a Pakistani Schoolgirl”, Malala’s blog for the BBC (2009):
http://www.bbc.com/news/world-asia-29565738

•

“Class Dismissed: Malala’s Story”, New York Times Documentary (2009):
https://www.nytimes.com/video/world/asia/100000001835296/classdismissed.html

•

“He named Me Malala” (2015).
Watch Trailer: https://www.youtube.com/watch?v=vE5gSHJkusU
Rent or Buy: https://www.amazon.com/He-Named-Me-MalalaYousafzai/dp/B019B1MXDK/ref=sr_1_2?ie=UTF8&qid=1492260077&sr=82&keywords=he+called+me+malala

Additional Resources for Nabila Rehman
Articles:
•

“Drone Victims Tell Empty US House Their Story; Is America Listening?”
(November 1, 2013) In Truth Out: http://www.truthout.org/news/item/19751-drone-strike-victims-tell-their-story-but-isamerica-listenings

•

“Drone strikes: tears in Congress as Pakistani family tells of mother's
death” (October 29, 2013). In The Guardian:
https://www.theguardian.com/world/2013/oct/29/pakistan-familydrone-victim-testimony-congress

•

“Malala and Nabila: worlds apart” (November 1, 2013). In Aljazeera:
http://www.aljazeera.com/indepth/opinion/2013/11/malala-nabilaworlds-apart-201311193857549913.html

•

“Pakistani child victim of drone strike relives horrors of war” (January 22,
2016). In The Japan Times:
http://www.japantimes.co.jp/news/2016/01/22/national/pakistanichild-victim-drone-strike-relives-horrors-war/#.WRMeLeUrKUk
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Additional Resources for Nabila Rehman
(continued)
News reports and Interviews:
•

RT America (2013): https://www.youtube.com/watch?v=nQC5Ef8BI4M

•

The Young Turks (2013):
https://www.youtube.com/watch?v=jXoPj1KMqNM&t=1s

•

Democracy Now! (2013):
https://www.youtube.com/watch?v=hFfBjepjhFc&t=455s

•

Channel 4 News (2013):
https://www.youtube.com/watch?v=LIgmeWonm00&t=32s

Documentary Film:
•

Unmanned: America’s Drone Wars, by Brave New Films:
https://www.youtube.com/watch?v=mpzk7OdbjBw&t=6s
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Materials and Notes for Chapter 1
On the following pages you will find print materials for students that go
along with specific activities and exercises from the interactive PowerPoint
slides. Please print these out prior to the corresponding lesson and distribute to
students. You will also find teacher explanations for the materials and room for
teacher notes (in blue boxes, such as the first one below).

Teacher Notes: KWLH Chart (Chapter 1, Slides 4 and 6)

*KWLH Chart: This is a modified version of the widely used teaching tool
(KWL chart). It includes the bottom “How & wHy” section to bring a critical,
self-reflective element to learning. The goal is to raise student awareness
that what we know is often dictated by what schools, teachers, and
especially the media decide to expose us to.
Specifically, teachers can ask students:
•

How/why do you know what you know?

•

Why do you want to know these things? How do you plan to learn
about them?

•

How have you learned these things?

•

Use responses to inform your teaching (change/add to slides using
resources about Malala/Nabila listed in the previous pages).

➢ Print the KWLH chart on the following page for students to fill out as
class discusses and teacher fills in slide/board.
Notes:
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Why?

How?
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Teacher Notes: Malalai of Maiwand Transcript (Chapter 1, Slide 9)

➢ Distribute transcript to students only for the 3rd listening, not
before
➢ Teacher reflection:
o How are students generally responding to the listening?

o What difficulties come up?
o What vocabulary words do students mention?
Notes:
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Malalai of Maiwand Transcript for 3rd Listening (Chapter 1, Slide 9)

If you look
at the world map...
on the east side, you can find
a country called Afghanistan.
Long ago, it had a fight
with another country
called England.
The Afghan people,
they were losing hope.
And a teenager
saw the fighters running away.
She goes up to the mountain.
She raised her voice.
(SPEAKS OTHER LANGUAGE)

Which simply means...
it is better to live
like a lion for one day...
than to live like a slave
for a hundred years.
She encouraged the people
of Afghanistan.
(HORSE WHINNYING)
(EXPLOSION)
She led the army
to a great victory.
But she was shot...
and she died
on that battlefield.
Her name was Malalai.

Read more:
http://www.springfieldspringfield.co.uk/movie_script.php?movie=he-namedme-malala
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Teacher Notes: Noble Quote Cards (Chapter 1, Slide 17)

➢ Print and cut out enough cards for every student to get one
➢ Distribute a card with one of the nine printed quotes randomly to
each student.
➢ Students find their group by finding others with the same quote.

(Quotes have been purposely left unnumbered to encourage to
students to actually read quotes/key words instead of just
matching numbers to find group members)
➢ Students sit with their group and follow the prompts in the “Noble
Quotes” box to answer questions about their quote.
Notes:
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Noble Quote Cards for Chapter 1, Slide 17
“At this moment, by an
undeserved stroke of
fortune, I am the direct
voice of the poets of my
race and the indirect voice
for the noble Spanish and
Portuguese tongues.”
“Gratitude is the sign of
noble souls.”

“To be really great in little
things, to be truly noble and
heroic in the insipid details
of everyday life, is a virtue so
rare as to be worthy of
canonization.”
“You can kill a body, but
you can’t kill the great and
noble idea of peace.”

“Be noble minded! Our own
“There is nothing noble in
heart, and not other men's being superior to your fellow
opinions of us, forms our true
men. True nobility lies in
honor.”
being superior to your
former self.”
“Gangnam is a territory in
“It is important for scientists
Seoul, Korea. I describe it as
to be aware of what our
noble at the daytime and
discoveries mean, socially
going crazy at the night
and politically. It's a noble
time.”
goal that science should be
apolitical, acultural, and
asocial, but it can't be,
because it's done by people
who are all those things."
“Nobody's all good or bad, and nobody's all light or dark.
Every human being has so many different aspects and
facets to them. And there can be something noble and
something really dark and dangerous going on in a person
all at the same time.”
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Materials and Notes for Chapter 2
On the following pages you will find print materials for students that go
along with specific activities and exercises from the interactive PowerPoint
slides. Please print these out prior to the corresponding lesson and distribute to
students. You will also find teacher explanations for the materials and room for
teacher notes (in blue boxes, such as the first one below).

Teacher Notes: Vocabulary Picture Cards (Chapter 2, Slide 5)

➢ Print and cut out cards
➢ Tell students they will be reading an excerpt from Malala’s book,
but first they will review some important vocabulary from the text.
➢ Have students number off into 8 groups and find with their group

➢ In their groups, have students read the sentence and try to
determine the meaning of the yellow word based on context.
➢ Distribute the Vocabulary picture cards to help with discovering
the meaning
➢ Have each group present their word and meaning to the class
Notes:
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Vocabulary Picture Cards for Group Activity
Chapter 2, Slide 5: Pre-reading Vocabulary

1.

2.

3.

4.

5.

6.

7.

8.
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A ‘Warning from God’ Reading Text (Chapter 2, Slide 7)
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Materials and Notes for Chapter 3

Teacher Notes: Malala’s Speech to Canadian Parliament Transcript
(Chapter 1, Slide 9)

➢ Distribute transcript to students only for the 3rd listening, not before
➢ Teacher reflection:
o How are students generally responding to the listening?
o What difficulties come up?
o What vocabulary words do students mention?
Notes:
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Transcript of Malala’s Speech to Canadian Parliament
(Chapter 3, Slides 4-11)
Address to the Canadian Parliament, April 12, 2017:
https://blog.malala.org/malalas-address-to-the-canadian-parliament9a00466382b6
Canadian Prime Minister Justin Trudeau:
Dear friends, it is my great privilege to introduce to you, a champion for
education and a fearless new Canadian, Malala Yousafzai.
Malala Yousafzai:
Bismillah hir rahman ir rahim.
In the name of God, the most merciful, the most beneficent.
Good afternoon. Bonjour. Assalaam-u-alikum. Pa khair raghlai.
Mr. Prime Minister and Madame Trudeau, Sophie, Mr. Speaker, members of the
House, members of the Senate, distinguished guests, my parents Ziauddin and
Toor Pekai,
And finally, the people of Canada — thank you so much for the warm welcome
to your country.
This is my first trip to Canada, but not my first attempt. On the 22nd of October,
2014, my father and I landed at the Toronto airport, excited for our first visit to
your wonderful country.
Soon we learned that a man had attacked Parliament Hill — killing a Canadian
soldier, wounding others and threatening leaders and civil servants in the
building where I stand today. Canadian security officials and professionals
advised us to reschedule. With sorrow in our hearts, we headed back to
England, promising to return to Canada one day.
The man who attacked Parliament Hill called himself a Muslim — but he did not
share my faith. He did not share the faith of one and a half billion Muslims, living
in peace around the world.
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PART B:
Many people from my own country of Pakistan have found a promised land in
Canada — from Maria Toorpakai Wazir, a famous squash player, to my relatives
here today.
Like the refugees in Canada, I have seen fear and experienced times when I
didn't know if I was safe or not. I remember how my Mom used to put a ladder
at the back of our house so that if anything happened we could escape. I still
remember that I would read a Quranic verse, Ayat al-Kursi, every night to protect
our family and as many people as I could.
I felt fear when I went to school, thinking that someone would stop me and
harm me. I would hide my books under my scarf.
The sound of bombs would wake me up at night. Every morning I would hear the
news that more innocent people had been killed. I saw men with big guns in the
streets.
There is more peace now in my home of Swat Valley, Pakistan, but families like
mine — from Palestine to Venezuela, Somalia to Myanmar, Iraq to Congo — are
forced to flee their homes because of violence.
So your motto, and your stand, 'Welcome to Canada' is more than a headline or
a hashtag. It is the spirit of humanity that every single one of us would yearn for,
if our family was in crisis. I pray that you continue to open your homes and your
hearts to the world's most defenseless children and families — and I hope your
neighbours will follow your example.
I am humbled to accept honorary citizenship of your country. While I will always
be a proud Pashtun and citizen of Pakistan, I am grateful to be an honorary
member of your nation of heroes. (Though, I still require a visa, but that’s another
discussion)
I was also very happy to meet Prime Minister this morning. I am amazed by his
embrace of refugees, his commitment to appointing Canada's first genderbalanced cabinet and his dedication to keeping women and girls at the centre
of your development strategy.
We have heard so much about Prime Minister Trudeau — but one thing has
surprised me: people are always talking about how young he is.
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They say:
"He's the second-youngest prime minister in Canadian history!"
"He does yoga!"
"He has tattoos!"
And a lot more…ah…and while I was coming here, everyone was telling me, like
“shake the prime minister’s hand”, and like, “let us know how he looks in reality,
and people were just so excited about meeting Trudeau, I don’t think anyone
cared about the Canadian honorary citizenship.
While it may be true that Prime Minister Trudeau is young, and he is young head
of government, I would like to tell something to the children of Canada: that you
don’t have to be as old as the very young Prime Minister Trudeau to be a
leader!
(I’m like on still page seven, so they’re like a lot left, so if you do a standing
ovation again and again you’ll get tired, just to let you know, there’s a lot left)
But I want share my story, I want to tell the children of Canada, I used to think I
had to wait to be an adult to lead. But I've learned that even a child's voice can
be heard across the world.
And to the young women of Canada, I want to say, step forward and raise your
voices. The next time I visit, I hope I see more of you filling these seats.
And to the men of Canada, be proud feminists. And help women get equal
opportunities as men.
And to the leaders of Canada today in this room: though you may have
different politics and policies and priorities, I know each one of you is trying to
respond to some of our world's most pressing problems.
I have travelled the world and met many people in many countries. I have
firsthand experience and I have seen many of the problems we are facing
today — war, economic instability, climate change and health crises. And I can
tell you that the answer is girls.
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Secondary education for girls can transform communities, countries and our
world. Here's what the statistics say (I’m saying it for those who still don’t accept
education as important, there are some, but I hope they will hear that:
•

If all girls went to school for 12 years, low and middle income countries could
add $92 billion per year to their economies.

•

Educated girls are less likely to marry young and contract HIV - and more
likely to have healthy, educated children.

•

The Brookings Institution calls secondary education for girls the most costeffective and best investment against climate change.

•

When a country gives all its children secondary education, they cut their risk
of war in half.

Education is vital for the security of the world because extremism grows
alongside inequality — in places where people feel they have no opportunity,
no voice, no hope.
When women are educated, there are more jobs for everyone. When mothers
can keep their children alive and send them to school, there is hope.
But around the world, 130 million girls are out of school today. They may not
have read the studies and they may not know the statistics — but they
understand that education is the only path to a brighter future. And they are
fighting to go to school.
PART C:
The world needs leadership, the world needs leadership based on serving
humanity — not based on how many weapons you have. Canada can take
that lead.
Our world has many problems, but we don't need to look far for the solution —
we already have one.
She is living in a refugee camp in Jordan. She is walking five kilometres to school
in Guatemala. She is sewing footballs to pay enrolment fees in India. She is every
one of the girls out of school around the world today.
We know what to do — but we must look inside ourselves for the will to keep our
promises.
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Dear sisters and brothers, we have a responsibility to improve the world. When
future generations read about us in their books or on their iPads or whatever the
next innovation will be, I don't want them to be shocked that 130 million girls
could not go to school and we did nothing. I don't want them to be shocked
that we did not stand up for child refugees, as millions of families fled their
homes. I don't want us to be known for failing them.
Let the future generations say we were the ones who stood up. Let them say we
were the first ones, we were the first to live in a world where all girls could learn
and lead without fear. Let us be the ones to bring that change we want to see.
Thank you so much for listening.
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GLOBAL VOICES CHAPTER 1

Global Voices

Teacher notes:
The photographs on this slide are of
international writers, musicians and activists who
address topics ranging from environmentalism to
human rights to pop culture. A link to more
information about each person is provided when you
click on an individual photo. This information is
intended to be used as a teacher resource, not
something to be presented to students initially. Please
follow student interest based on topic, nationality or
individual and use the linked information, along with
the following slides as a model to create your own
further teaching materials.
Slide 1
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Chapter 1: What’s in a Name?
 Warm up:
• What do you see?............3
• KWLH Chart 1…….............4
• KWLH Chart 2....................6
 Listen: Malalai of Maiwand
• Preview & Predict………..8
• Listen .................................9
• Check-In……...................10
• React.....………..........12-13
• Reflect……......................14
 Read: Noble Nabila
• Preview & Predict......15-16
• Read…………..................17
• React.....……..............18-20
• Reflect………...................21
 Practice...................................22

 This chapter, like the others,  It’s important to follow the
follows the basic sequence
sequence, but conscious
of:
listening and flexibility with
1. Warm-Up
the material based on
2. Preview
student connection and
3. Listen or Read
interest are even more
4. React
important, so please make
5. Reflect
adjustments as needed.
6. Practice

 Most slides in this chapter are animated, meaning that certain
parts will appear or disappear in a specific click sequence.
Video and audio clips are also included and will play when the
button is clicked. Each slide contains specific directions on
when and where to click, with the word click always highlighted
for easy reference. Though the slides are designed to be as
user-friendly and intuitive as possible, teachers should
familiarize themselves with the slides before presenting to
students.
Slide 2
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GLOBAL VOICES CHAPTER 1

1

2

Teacher asks students:
•
•
•
•
•

“What do you see?”
“What do you notice?”
“Do you know who is in the picture on the left?”
“Do you know who is in the picture on the right?”
“Do you have any other thoughts or feelings when
looking at these pictures?”

Slide 3
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GLOBAL VOICES CHAPTER 1
1

Know

Want to know

Learned

What do we know?

What do we want to know?

What have we learned?

H
o
w

Teacher Notes:
Use this first chart for photo #1 (Malala Yousafzai) to elicit
from the students what they already know about her, and
what they want to learn. Use responses to inform your
teaching (change/add to slides using resources about
Malala listed in the curriculum guide.
*KWLH Chart:
This is a modified version of the widely used teaching tool
(KWL chart). It includes the bottom “How & wHy” section to
bring a critical, self-reflective element to learning.
Specifically, teachers can ask students:
• How/why do you know what you know?
• Why do you want to know these things? How do you plan
to learn about them?

Slide 4
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◀ KWLH Chart ◀

CBS Interview, Malala Yousafzai April, 2017
1. Click only once for photos of Malala’s many interviews & books to begin
showing
 Point out that it is perhaps from one or more of these interviews or books
that students have learned about Malala, ask students:
• Have you seen/heard/read any of these interviews or books?
Which ones?
• Why do you think Malala has been interviewed so much?
 Tell students they will get to watch a clip from a recent TV interview (April
2017) that will provide some background information. Tell them not to
worry about understanding everything, this is not specifically a listening
activity, more of just a warm-up to get a bit of background.
2. When ready, click the screen again to begin the video.
 When finished, ask for student reactions:
• What did you think of the interview? Of Malala? Of the
interviewer?
• Did you have any trouble understanding? Was one speaker easier
to understand than the other (Malala or the interviewer?)
• What did you learn about Malala?
• What new questions do you have about Malala?
3. Click KWLH chart button to return to chart slide and add new information
or questions
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2

Know

Want to know

Learned

What do we know?

What do we want to know?

What have we learned?

H
o
w

Teacher Notes:
Use this second chart for photo #2 (Nabila Rehman) to elicit
from the students what they already know about her, and
what they want to learn. Use responses to inform your
teaching (change/add to slides using resources about
Nabila listed in the curriculum guide.
*KWLH Chart:
Teachers can ask students:
• How/why do you know what you know?
• (Assuming students know very little about Nabila, and
more about Malala) , ask:
• why don't you know much about Malala?
• why do you think you know so much more about
Malala?
• Why do you want to know these things? How do you plan
to learn about them?
Slide 6
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Nabila
Rehman

◀KWLH Chart◀

 Ask students:
• What do you see?
• What do you notice about this slide compared to the
previous one about Malala?
• Why do you think the slide is not as full of photographs
as Malala’s?
• What is the drawing that Nabila is holding?
• What are drones? Drone strikes?
• What questions do these photos bring up for you?
What do you want to ask about them and about
Nabila?
1.

Click once for KWLH Chart button to appear, click on
button to go back to Nabila’s KWLH chart to
 Add any information or questions to the KWLH chart
Slide 7
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Pre-Listening
What’s in a name?

Warm-up:
Work with a partner to discuss the questions
below and then share with the class:
1. How is a child named?
(Who decides? How is it decided? When?)
2. How did you get your name? Does it
have a specific meaning? History?

Planning:
You will be listening to the story of
Malalai, the Pashtun* hero after
whom Malala was named.
1. What is your goal for this
listening?
2. What do you know about this
topic?
3. Predict the information and
words/phrases that you might
hear.
4. Predict the difficulties you
might encounter. What are
some strategies that you
could try in order to cope with
these problems?
* Ethnic group of southern Afghanistan
and northwestern Pakistan

 Ask students what they see. Tell them that “He named me Malala” is the
title of a 2015 documentary film about Malala.
1. Click once for “What’s in a name?” and warm-up questions to appear.
Read questions together with students and have them work with a
partner to answer them.
 Give plenty of time for pairs to discuss, then share with class
 Question #2 can also be assigned as written homework, to give students
a chance to research and prepare a short presentation on their name
2. Click again for the Planning sectionto appear. Explain that students will
be listening to ( and watching) an animated clip from “He Named me
Malala” that tells the story of Malalai.
 To explain Pashtun, point out the red area on the map showing Pashtun
areas in Pakistan and Afghanistan,
 Click for to reveal Planning questions. Read through the questions with
students and have them write the answers in their listening journals (or if
this is one of the first times for students, answer questions as a whole class
first)
3. Click to next slide for the listening video
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Focus Questions:
1.

Which two countries were fighting?

2.

What problem did Malalai see?

3.

What did Malalai do?

Check-In

React

Reflect
1

2

3

Second
Listening
Third Listening:
Initial Listening
Script-sound
As recognition
you are
Aslistening:
you are listening:
 Follow along
with
underline
the
Paythe
special
printed
words
in
your
attention
the
transcript oftothe
journal
that you
parts that
speech
predicted
caused
 have
Match
sounds
correctly
confusion
or
to print,
disagreement
especially
for
write
Takedown
notesany
on
pronunciation
new
information
any
new
of difficult
you
hear.
information
you
words
hear.

“Before l was born, when
l was in the tummy of my
mother, my father would
always say a tappa, a
Pashtun story.”

Malalai of Maiwand:
The story of a Pashtun heroine
Told by Malala Yousafzai

From the Documentary Film, He Named Me
Malala (2015)
https://www.youtube.com/watch?v=1BLs98

 Remind students that they will be listening to (and watching) an excerpt
from the documentary film He Named Me Malala, that tells the story of
Malalai, after whom Malala was named. Show the Pashtun area on the
map, pointing out that it covers parts of both Afghanistan and Pakistan,
including Swat Valley, where Malala is from.
 Read through the focus questions with students, tell them to think about
these as they listen
1. Click the blue (1) button to display directions for the initial listening, read
with students
2. Click the screen for the images and words to disappear
3. Click the video play button to begin video
4. When finished with initial listening, click the “Check-In” button to
complete the pair discussion and vocabulary check-in. Then click back
to this slide.
5. For 2nd and 3rd listenings: Follow same sequence as above, but click blue
buttons (2) and (3) respectively.
6. After 2nd Listening, click the ”React”button to answer Focus questions
and comprehension and interpretation questions
7. Distribute transcript for 3rd Listening. After finishing, click the “Reflect”
button for self-reflection questions.
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Initial Listening Check-In
Vocabulary SelfCheck:

Pair Discussion:

 Did you correctly predict
any of the words used?
Which words?

 Compare what you
have understood so far
with a partner.

 What words did you hear
that are new to you or
have meanings that you
are unsure of?

 Identify parts that cause
confusion or
disagreement.
 Explain the strategies
used for arriving at that
understanding.

 What strategies did you
use to still be able to
understand the listening?

1. Click for Pair Discussion questions. Give students time to
work with a partner to discuss, and then possibly share with
class.
2. Click for Vocabulary Self-Check. Students can work on this
on their own in their listening journals, with a partner, or, if
listening journals are a new thing, teacher can model it
with students first
3. Click to next slide to prepare for 2nd listening
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Prepare for 2nd Listening
Focus
Questions:
1.

Which two
countries were
fighting?

2.

What problem
did Malalai
see?

3.

What did
Malalai do?

Second Listening
As you are listening:
 Pay special
attention to the
parts that caused
confusion or
disagreement
 Take notes on any
new information you
hear.

 Tell students they will be listening to the same excerpt for
a 2nd time.
 Read through the Focus questions again, ask students to
think to themselves about which answers they know, and
which they will listen for this 2nd time
1. Click once to reveal 2nd listening planning questions,
read through with students.
2. Click the listening/sound icon button to return to listening
slide and play the video again.

Slide
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React to 2nd Listening:
Comprehend and Interpret
Focus Questions:
1.

Which two countries were fighting?

Afghanistan and England
2.

What problem did Malalai see?

The Afghan people were losing hope
and running away
3.

What did Malalai do?

She encouraged the Afghans to keep
fighting and led them to victory.

 This slide reveals sample answers as clicked
 Ask students Question 1, take several answers until both countries are
named
1. Click for outlines of countries, then click again for answer to Question 1 to
be revealed
 Ask students Question 2, elicit answers
2. Click for screenshot from Malalai animation (soldiers running away) to
show, can be used to give hint if students were unsure how to answer.
Click again for answer to Question 2 to be revealed
 Ask students Question 3, elicit answers
3. Click for screenshot of Malalai on mountain to show, can be used to give
hint if students were unsure how to answer. Click again for answer to
Question 3 to be revealed.
4. Click for next slide
 If students have different answers than those presented in the slide, be
sure to discuss, ask them to clarify and support their answer, as well as their
understanding of the question. Teachers should be ready to do the same,
not simply dismiss student answers as incorrect. This is a chance for critical
pedagogy & critical literacy at work-- different perspectives can produce
different interpretations!
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Malalai of Maiwand

React to 2nd Listening:
Comprehend and Interpret

True or False? Based on what you heard
in the speech, mark each statement T for
True, F for False, or ? for not enough
information.
F Malalai is a British hero.
1. ___
F
2. ___There
were many other teenage
girls fighting alongside Malalai.
F Malalai told the soldiers to run
3. ___
away and hide.
T Malalai was killed on the
4. ___
battlefield.

Discussion Questions:
1. Why is Malalai considered a hero?
2. Why do you think Malala’s parents
named her after Malalai?
3. Have you heard this story of Malalai
before?
4. Do you think girls in England grew up
hearing this story as Malala did? Why
or why not? How would the story of
this battle differ if told from the British
perspective? rd
3 Listening
5. What are some stories about heroes
from your own country or culture that
you grew up hearing ? Share a story
with your partner.
6. Do you have any other reactions to or
questions about what you heard and
saw?

 Ask students to record answers to the True/False questions on paper, then
review as class
1. Click to reveal each answer for numbers 1-4, one at a time
2. Click for discussion questions to appear.
 These can be answered as a whole class, in partners or in small groups.
 Encourage open discussion with multiple opinions and perspectives,
not right or wrong answers.

Slide 13

113

GLOBAL VOICES CHAPTER 1
LISTENING:
Malalai of Maiwand

Reflect:
3rd listening self-reflection

Write a short entry into your listening journal about the
lesson.
 Note what you’ve learned and understood from the
lesson.
 How effective were the strategies?
 Did you gain any new perspectives from the listening or
from your classmates’ responses to it?

 Have students write independently in their listening journals.
Offer help and support as need
 Ask students if anyone would like to share what he/she
wrote (this is purely optional)
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महान

Reading Preview: Warm-Up

عظيم

What’s in a word?
The

noble
ノーブル
Nōburu
oo sharaf leh

Nabila means noble--

What does that word mean to you?
 In your group, share the word for noble in your language, then
discuss the use and meaning of the word across languages:
• How have you heard the word used in your language? In
English?
• Do you perceive any difference in meaning of the word
between your language and English?
 Draw a poster of images that come to mind, for example:

Noble
• a noble idea
• a noble profession
• a noble act

• a noble color
• a noble animal
• a noble person

النبيل

េសចកីៃថថរ

nobre

高貴
Gāoguì
marangal
고귀한
gogwihan

Bordering this slide are words for
‘noble’ in a variety of languages.
Before presenting to class, make

Beginning below Nabila’s photo and
continuing clockwise, the languages
are:

sure that all first languages of
students in your class are
represented on the slide, add
languages if necessary.
1.

Once students have looked
at the other languages and
spotted their own, click
multiple times to display
each part of the group
work assignment.

Slide 15

Purple: Chinese
Green: Filipino
Brown: Korean
Dark blue: Portuguese
Red: Arabic
Black: Khmer
Dark green: Somali
Pink: Japanese
Orange: Spanish
Blue: Greek
Purple: Urdu
Orange: Hindi
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virtue:
positive
personality
trait,
goodness
facet:
one side of
something,
aspect or
feature
asocial:
no relation
to society

Reading Preview: Vocabulary
canonization:
to treat as
sacred

superior:
higher,
better

1. Do you know the meaning of any of these words? Which
ones?
2. What is something you feel a sense of gratitude towards?
How do you show it?
3. What is one facet of learning English that is very difficult for
you?
4. Do you know anyone who feels or acts superior to others?
5. Notice the three words beginning with ‘a’ in the bottom
row—what is that and how does it change the meaning of
the words?

apolitical: no political significance
acultural:
not cultural

gratitude:
being
thankful,
ready to show
appreciation
insipid:
uninteresting,
boring, dull

former:
coming
before former is first
latter is last

1. Click once to reveal question #1
 Ask students question number 1, and try to elicit as many
definitions or explanations of the vocabulary words as
possible.
2.

As students try to define words, click on each individual
word being discussed to reveal the definition and/or
extra visual cues.

3.

Once you have discussed the meanings of the words,
click to reveal remaining questions one at a time
Ask students questions 2-5.



Slide 16

116

GLOBAL VOICES CHAPTER 1
Reading:
Noble Nabila

“Gratitude…
1. “Gratitude is the
sign of noble souls.”
“There
is…is nothing
2. “There
noble in being
superior to your fellow
men. True nobility lies
in being superior to
your former self.”
“You
can
kill… a
3. “You
cankill
body, but you can’t
kill the great and
noble idea of peace.”
“Gangnam
is…is a
4. “Gangnam
territory in Seoul,
Korea. I describe it as
noble at the daytime
and going crazy at
the night time.”

Reading
“At
thisthis
moment,
5. “At
mome by an undeserved stroke of
fortune, I am the direct voice of the poets of my
race and the indirect voice for the noble Spanish
and Portuguese tongues.”

Noble Quotes
1. Find your group and read your quote.
2. Do you understand it? What does it mean?
What point was the speaker trying to make?
3. Can you relate to this quote? Do you agree
with it? Why or why not?
“It “It
is important…
6.
is important for scientists to be
aware of what our discoveries mean,
socially and politically. It's a noble goal
that science should be apolitical,
acultural, and asocial, but it can't be,
because it's done by people who are
all those things."

“To
be be
really
great…
7. “To
really
great
in little things, to be truly
noble and heroic in the
insipid details of everyday
life, is a virtue so rare as to
be worthy of canonization.”
“Be
8. noble minded!
“Be noble minded! Our own
heart, and not other men's
opinions of us, forms our true
honor.”

9.
“Nobody's
all good or bad, and
“Nobody’s
all…
nobody's all light or dark. Every human
being has so many different aspects
and facets to them. And there can be
something noble and something really
dark and dangerous going on in a
person all at the same time.”

 Materials: ‘Noble Quote Cards’ (cut) from page 88 of the
Teacher’s Guide
 Distribute a card with one of the nine printed quotes
randomly to each student.
 Students find their group by finding others with the same
quote. (Quotes have been purposely left unnumbered to
encourage to students to actually read quotes/key words
instead of just matching numbers to find group members)
1. Click once to reveal Noble Quote questions
 Students sit with their group and follow the prompts in the
“Noble Quotes” box to answer questions about their
quote.
2.


Click again to reveal the first words of each quote.
When groups have finished discussing, have each group
read their quote aloud to the class
Slide 17
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Respond:
Comprehend & Interpret

I
A

B

Noble Quotes

H

4. What can you assume about the speaker based on the quote?
For example, can you tell:
• The gender of the speaker (male or female?)
• The age of the speaker (old or young?)
• The nationality/1st language of the speaker?
• The profession of the speaker?
5. What information did you use to make these assumptions?
6. Look at the photos. Which one do you think is/was the speaker
of your quote? Why?

C

D

G

F

E

Let students complete their group discussion
through question 5
When most students have reached question 6, ask
for everyone’s attention, then:
1. Click once anywhere on the screen for
photographs of the authors of the nine quotes to
appear.
 Ask students to complete question 6 in their groups.

Slide 18
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Respond:
Comprehend & Interpret

1. “Gratitude is the sign of noble souls.”

Directions: First match quote on the left to the correct photo of the
speaker. Then try to match each photo with the speaker’s name.

C
A

Gabriela Mistral

2. “There is nothing noble in being
superior to your fellow men. True nobility
lies in being superior to your former self.”

Shimon Peres

3. “You can kill a body, but you can’t kill
the great and noble idea of peace.”

A

D

4. “Gangnam is a territory in Seoul,
Korea. I describe it as noble at the
daytime and going crazy at the night
time.”

Psy

B

Aesop
Ernest Hemingway

B

5. “At this moment, by an undeserved
stroke of fortune, I am the direct voice of
the poets of my race and the indirect
voice for the noble Spanish and
Portuguese tongues.”

E

E

C

D

This can be completed as a partner, small group, or
whole class activity.
After students have time to discuss and match each
quote to a photograph, then:
1. Click one quote at a time to reveal the correct
letter of photo that matches each numbered
quote.
Give more time for students to match the photos
with names, then:
2. Trigger: Click each yellow letter to match name
under each photo
 Ask students if they were surprised by any of the
matches.
 The activity continues on the following slide.
Slide 19
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Respond: Comprehend and
Interpret

6. “It is important for scientists to be aware of
what our discoveries mean, socially and
politically. It's a noble goal that science
should be apolitical, acultural, and asocial,
but it can't be, because it's done by people
who are all those things."

Harriet Beecher
Stowe

H

7. “To be really great in little things, to be truly
noble and heroic in the insipid details of
everyday life, is a virtue so rare as to be
worthy of canonization.”

Mae Jemison

G

8. “Be noble minded! Our own heart, and not
other men's opinions of us, forms our true
honor.”

I

9. “Nobody's all good or bad, and nobody's
all light or dark. Every human being has so
many different aspects and facets to them.
And there can be something noble and
something really dark and dangerous going
on in a person all at the same time.”

G

Anna Gunn

F

Friedrich Shiller
H

I

F

This is the continuation of the matching activity on the
previous slide, the directions are the same:
 This can be completed as a partner, small group, or whole
class activity.
 After students have time to discuss and match each quote
to a photograph, then:
1. Click one quote at a time to reveal the correct letter of
photo that matches each numbered quote.
 Give more time for students to match the photos with
names, then:
2. Trigger: Click each yellow letter to match name under
each photo.
 Ask students if they were surprised by any of the matches.
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Reflect
 Did your interpretation of the quote given to your group change at all once
you knew who said it? If so, how? Why do you think that is?
 After reading all of the quotes are there any that stand out to you in any of
the following ways:
A
I
H
 You especially relate to the quote
 You agree with the quote
 You find the quote inspiring
 You disagree with the quote
 You find the quote offensive
B
 It stands out to you in some other way
 Explain any boxes that you checked by describing how and why the quote
stands out
 Did you gain any new perspectives from this reading or from your
classmates’ responses to it?

C

D

G

F

E

1. Click once anywhere on the screen for photographs of
the authors of the nine quotes to appear.
 Have students answer questions ether as a whole class,
small group work, or pair work
 Be sure to take note of any special interest in any particular
individual quote or person in order to develop any
potential future topics
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Directions: Use the clues to find
the vocabulary word that fits in
the squares for each number

Noble Nabila Vocabulary

Noble

Across
1. not cultural
6. better, higher
7. one side of something
9. goodness
10. not social
Down
2. to treat as sacred
3. boring
4. coming before
5. not political
8. ready to show appreciation

 Use this crossword puzzle as a tool for practicing
vocabulary from the lesson.
 The crossword puzzle and this picture of Nabila seem to go
together well—even though she’s been through a lot, she’s
still just a kid who likes lollipops and fun:
http://www.huffingtonpost.com/humna-bhojani/rehmansdrone-strike-survivors_b_4248830.html
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•
•
•

•
•
•
•

•
•
•
•



Warm up:
Malala Timeline...........................2
Pakistan Timeline.........................3
Nabila Timeline............................4
Read:
Preview—Natural Disasters.....5-8
Read—”A Warning”..............8-13
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Listen:
Preview……................14-15
Read…………..................16
Respond……...............17-19
Reflect………...................20
Practice...................................21
Act………………………...........22

 This chapter, like the others,  It’s important to follow the
follows the basic sequence
sequence, but conscious
of:
listening and flexibility with
1. Warm-Up
the material based on
2. Preview
student connection and
3. Listen or Read
interest are even more
4. React
important, so please make
5. Reflect
adjustments as needed.
6. Practice
 Most slides in this chapter are animated, meaning that
certain parts will appear or disappear in a specific click
sequence. Video and audio clips are also included and
will play when the button is clicked. Each slide contains
specific directions on when and where to click, with the
word click always highlighted for easy reference. Though
the slides are designed to be as user-friendly and intuitive
as possible, teachers should familiarize themselves with the
slides before presenting to students.
Slide 1
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2008: First public
appearancespeech at city of
Peshawar’s Press
Club to protest
attacks on girls’
schools.

Pakistan
China

2011:
Wins
Pakistan
National
Peace
Prize

Oct. 9,
2012:
Shot
by
Taliban

July 12,
2013:
Addresses
UN in New
York
about
education
for all kids

Jan. 2009: Begins
writing “Diary of a
Pakistani Schoolgirl”
blog for BBC Urdu.
Feb. 2009: NY Times
Documentary, “Class
Dismissed”, about her
fight for education.
May 2009: family must
leave Swat due to
military attacks against
Taliban.

2020

2010

Malala

2000

India

1990

Iran

1997: Born
in Mingora,
Swat
Valley,
Pakistan

2014: Wins the
Nobel Peace
Prize.

2015:
Opens
school for
Syrian
refugees
in
Lebanon

April, 2017:
Named
youngest UN
messenger of
Peace,
embarks on
‘Girl Power’
trip around
the world to
meet girls
fighting for
education

 This slide is packed with information, photos and links to related websites
and videos, but it’s designed for teachers to use as much or as little as
appropriate for their class.
Directions for the slide:
 Ask students what they see on the screen, drawing attention to the
Timeline: “what is this called?” “What is it for ?” (showing important events
& when they happened)
1. Click to reveal the events in Malala’s life one at a time (be careful not to
click on the name Malala or on any of the photos as they link to other
resources!) Take time for student comments, questions and special areas
of interest for students.

Links on this slide:
• New York Times photo: video of 2009 documentary, ‘Class
dismissed’
• Photos of UN speech & Nobel Prize: video of respective
speech
• Photo of shaking hands outside airplane: link to Malala fund
website
• Word ‘Malala’’ on timeline: links to detailed timelines

Slide 2
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Oct. 9, 2012: Malala shot by Taliban

China

Iran

India

1970-71: First national
elections held, East
Pakiston becomes
independent
Bangladesh, Zulfikar Ali
Bhutto becomes 1st
elected Prime Minister

1979: Soviet
invasion of
Afghanistan, US
backs Pakistan in
supporting
Mujahideen
(Muslim guerilla
fighting force
against Soviets)

1996: The
Taliban (a
splinter group
of the
Mujahideen)
take over
Kabul,
Afghanistan

2000

Pakistan

1990

1970

1960

1951 into the 2000’s: series of political assassinations, allegations of corruption,
military coups, leaders forced into exile and then returning, as well as wars and
disputes with India

1950

1940

14 August, 1947:
Pakistan created as
homeland for Muslims
after around 200
years of British
colonial rule in the
area ended.

2001:US
bombing of
Afghanistan
starts,
Osama bin
Laden
escapes to
Pakistan

2014: Malala wins
the Nobel Peace
Prize.

2009:
Jan. 15: All girls’ schools in Swat to close
by this date, as announced by Fazlullah
April/May: Taliban take over Swat,
Pakistani army starts military operation
against Taliban

2020

1997: Malala
born in
Mingora,
Swat Valley,
Pakistan

Jan. 2009: Malala begins writing “Diary
of a Pakistani Schoolgirl” blog for BBC
Urdu.
Feb. 2009: NY Times Documentary,
“Class Dismissed”, about her fight for
education.
May 2009: Malala’s family must leave
Swat due to military attacks against
Taliban.

2010

Pakistan

2005: Massive
earthquake in
Pakistan kills over
70,000 people/
Maulana Fazlullah
partners with
Pakistani arm of
Taliban, preaches
jihad on radio in
Swat.

 This slide relates the events in Malala’s life to events is Pakistan’s history.
Teachers should decide how much or how little they want to explore the
history of Pakistan and its relation to the rest of the world.
Directions for the slide:
 Draw student attention to the map and flag of Pakistan, remind students
that this is where Malala is from and that they will now be looking at a
timeline of Pakistan’s history. Ask students what they know about Pakistan.
1. Click to reveal the events in Pakistan one at a time (be careful not to
click on the word “Pakistan” or on any of the photos as they link to other
resources!) Take time for student comments, questions and special areas
of interest for students.
 Transition to the next slide by emphasizing the 2005 earthquake, and tell
students they will be reading an account of this earthquake.

Links on this slide:
• New York Times photo: video of 2009 documentary, ‘Class
dismissed’
• Photo of Nobel Prize: video of Malala’s acceptance speech
• Photo of earthquake destruction: link to article on earthquake
• Word “Pakistan’’ on timeline: link to timeline of Pakistani history

3
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READING 1:
A WARNING FROM GOD

Natural Disasters
C

A
Directions: Match each photo to the
name of the natural disaster below.
1. hurricane D
4. flood F
2. earthquake B, E 5. tornado A
3. wild fire C

B

F
E

D

 Have you ever experienced an earthquake
or another natural disaster?
 Describe what happened.
 How severe was it?
 How did you feel while it was happening?
 How did you feel afterwards?
 Did it have long-term effects for you? Your
family? Your region or country? Describe.

 This slide and activity is meant to serve as a warm-up and
preview to the reading in order to elicit students’
background knowledge and connect to personal
experience.
 Ask students to look at the photos and ask:
• What do you see?
• What are natural disasters? What do they do?
1. Click once to reveal matching exercise.
 Ask students to work with a partner to find which photo
matches each name of natural disaster
 Review answers as a class:
2. Click one at a time to reveal each letter answer next to
the name of the natural disaster
3. Click again to reveal warm-up discussion questions. Have
students work in partners or small groups to discuss.
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1. RabbitsVulnerable:
are most
weak and easily
hurt physically
or
vulnerable
to bird
emotionally
attacks when they
are out in an open
field.
2. He went to the
Emergency
room
Severe:
extremely of severe
because
bad or pain.
serious
chest

Recite:

3. The children had to
recite a poem in
class.
to say a poem, oath,
piece of literature, etc. that
you have learned

Pre-Reading:
Vocabulary
Assure:
to say
4.
His dad
that assured
something
him thatis
definitely
everything
true,
especially
would be
when
alright.
there are doubts
about it
5. Orphan:
He became an
Children
whose
orphan when
parents
are
both of his dead
or
cannotdied
careinfor
parents
them
the earthquake.

6. a) The town was
Devastated: by the
devastated
earthquake
1. Destroyed
b) She was
devastated
2. Extremely
upset
by the news of her
father’s death.
Wiped
out:
7.
8.
His to
dad
Insist:
a) To be
demand
insisted
a) extremely
She was
thatthat
something
he
tired
wiped out
happens
makeor
his
after
b) to
bea
thatbed
somebody
long day
destroyed
does
everyday.
at removed
work.
or
something
completely
b) When the tide came
in, it wiped out the kids’
sandcastle.

 Materials: Vocabulary Picture Cards (cut) from page ___
of Teacher’s guide.
 Tell students they will be reading an excerpt from Malala’s
book, but first they will review some important vocabulary
from the text.
 Have students number off into 8 groups and find and sit
with their group
 Each numbered group is responsible for that numbered
sentence(s).
 In their groups, have students read the sentence and try
to determine the meaning of the yellow word based on
context.
 Distribute the Vocabulary picture cards to help with
discovering the meaning
 Have each group present their word and meaning to the
class
1. As groups present, click on the corresponding box to
reveal definition
Slide 5
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Vulnerable:
weak and easily
hurt physically or
emotionally

Severe:
extremely
bad or
serious

Recite:

to say a poem, oath,
piece of literature, etc.
that you have learned

Pre-Reading:
Vocabulary
Assure:
to say that
something is
definitely true,
especially when
there are doubts
about it
Orphan:
Children whose
parents are dead
or cannot care for
them

Devastated:
1. Destroyed
2. Extremely upset

Wiped out:
a) To be
extremely
tired

Insist: to
demand
that something
happens or
that somebody
does

b) to be
destroyed
something
or removed
completely

This is a continuation of the previous vocabulary
slide
Ask students:
• Do you have any questions about any of these
words?
• Have you heard any of these words used
before?
• How were they used? Did the meaning seem
the same or different than on the slide?
• These words all appear in a chapter of Malala’s
memoir that we will be reading. How do you
think they will be used?
Ask students to try to notice these words as they
read the text on the next slides

Slide 6

128

Global Voices Chapter 2
Pre-Reading Focus Questions:
Based on the preview...
 What predictions can you make about what you will be reading?
1. ...
2. ...
3. ...
 What do you want to find in the reading? What questions do you want
find answers to?
1. …
2. …
3. …

Pre-Reading Preview of Text:
 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 Explain to students that they will be reading an excerpt
from Malala’s book “I Am Malala”
 Tell students they will first preview the text by looking at
the title, pictures, highlighted words, and skimming the
text.
1. Click once to reveal Pre-reading focus questions
 Tell students that this is what they are trying to do by
previewing text (make predictions and focus questions)
1. Click through slides 8-12, pausing about 15 seconds on
each
2. After slide 12, return to this slide (7) by clicking the “Prereading ?’s” button
 Distribute reading print-outs to students
 Together with the students, write three predictions and
create at least 3 focus questions of information they want
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Excerpt from I Am Malala, by Malala Yousafzai

Chapter 4: A Warning from God
One autumn day when I was still in primary school, our
desks started to tremble and shake. “Earthquake!” we yelled.
We ran outside, some of us falling as we crowded through the
narrow door and gathered
around our teachers for
safety and comfort, like
chicks around a mother
hen. A few of the girls were
crying.

 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 First time through (Preview):
 Stay on slide for only 10-15 seconds for students to
preview. Then click to next slide
 Second time through (Reading):
 Make sure reading print-outs have been distributed to
students
 Reading can be done in number of ways:
•
Teacher reads aloud as students follow on print-outs
•
Choral (whole class) reading
•
Silent (individual) reading
•
Pair reading
 Check-in for understanding after this page by asking (or
having students ask themselves/each other):
 What was this page about?
 Was there anything I didn’t understand?
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China

We lived in a region where

SHANGLA

Kashmir

earthquakes happened often, but this felt
Iran

different. Even after we returned to class, the

India

buildings continued to shake; the rumbling
didn’t stop. Miss Ulfat, my all-time favorite
teacher, told us to stay calm. She assured us
that it would soon be over. But when another
strong earthquake hit within a few minutes of
the first, the students were sent home.

Destruction caused by the 2005 Earthquake
in Malala’s hometown of Mingora, Pakistan

 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 First time through (Preview):
1. Stay on slide for only 10-15 seconds for students to
preview. Then click to next slide
 Second time through (Reading):
 Check-in for understanding after this page by asking (or
having students ask themselves/each other):
 What was this page about?
 Was there anything I didn’t understand?
1. Click to next slide

Slide
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Holy Quran:

When I arrived home, I found my mother sitting in the courtyard
(where she felt safest because there was no roof above her). She was reciting
verses from the Holy Quran as tears streamed down her face. The aftershocks

The holy book of Islam

kept coming and continued past nightfall, and every time they did, my
mother ran outside and insisted we go with her. My father told her to not upset

Shangla:

the children, but we were already upset because the ground was shaking!
That earthquake of 8 October 2005 turned out to be one of the worst
in history. It was 7.6 on the Richter scale and was felt as far away as Kabul and
Delhi. Aftershocks continued for at least a month. Our city of Mingora was

Rural mountain district in
northern Pakistan where
Malala often visited
extended family.

largely spared, but the northern areas of Pakistan, including our beloved
Shangla
Shangla, were devastated.

 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 First time through (Preview):
1. Stay on slide for only 10-15 seconds for students to
preview. Then click to next slide
 Second time through (Reading):
 Check-in for understanding after this page by asking (or
having students ask themselves/each other):
 What was this page about?
 Was there anything I didn’t understand?
1. Click to next slide
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When we finally heard from our family and friends there, they said
they had thought it was the end of the world. They described the roar
of rocks sliding down hills and everyone running out their houses
reciting the Holy Quran, the screams as roofs crashed down and the
howls of the buffalo and goats. They were terrified, and then when
the destruction stopped, they waited for help.

Earthquake relief in
Shangla district after the
2005 earthquake

The government was slow to arrive, but help came
immediately from rescue workers from a conservative religious group
called Tehrik-e-Nifaz-e-Sharia-e-Mohammadi (TNSM), or the
Movement for the Enforcement of Islamic Law, led by Sufi

Sufi Mohammad and
Maulana Fazlullah

Mohammad and his son-in-law, Maulana Fazlullah.

 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 First time through (Preview):
1. Stay on slide for only 10-15 seconds for students to
preview. Then click to next slide
 Second time through (Reading):
 Check-in for understanding after this page by asking (or
having students ask themselves/each other):
 What was this page about?
 Was there anything I didn’t understand?
1. Click to next slide
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Militant:
using strong, extreme, and
sometimes forceful methods
to achieve something

Eventually the government tried to help, and aid from the
Americans (who had troops and helicopters in nearby Afghanistan)

Fundamentalist : extreme,
literal interpretation of
religious scripture

made it in. But most of the volunteers and medical help came from

Madrasa:
school for Islamic instruction

helped clear and rebuild destroyed villages. They led prayers and

militant groups like the TNSM. They
organizations that were linked with militant

buried bodies. They took in many of the eleven thousand orphaned
children. In our culture, orphans are usually adopted by the extended
family, but the earthquake had been so bad that entire families had
been wiped out or lost everything and were in no position to care for
fundamentalist
additional children. Many of the orphans went to live in fundamentalist
madrasas.

 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 First time through (Preview):
1. Stay on slide for only 10-15 seconds for students to
preview. Then click to next slide
 Second time through (Reading):
 Check-in for understanding after this page by asking (or
having students ask themselves/each other):
 What was this page about?
 Was there anything I didn’t understand?
 Does this page help me answer any of our focus
questons?
1. Click to next slide
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Mullahs from the TNSM preached that the earthquake was a warning from God. If we did not
mend our ways and introduce sharia, or Islamic law, more severe punishment would come.
The whole country was in shock for a long time after the earthquake. We were vulnerable.
Which made it that much easier for someone with bad intentions to use a nation’s fear for his gain.
Focus Questions:
Did you find the answers you were looking for?
1. …
2. …
3. …

Back to Pre-Reading ?’s

 Materials: Print-outs of reading text from page ___ of
Teacher’s Guide
 First time through (Preview):
1. Stay on slide for only 10-15 seconds for students to
preview. Then click “Back to reading ?’s” button
 Second time through (Reading):
 Check-in for understanding after this page by asking (or
having students ask themselves/each other):
•
What was this page about?
•
Was there anything I didn’t understand?
 Have students look back at the focus questions they had
written and try to answer them now (whole class or pair
work)
1. Click to next slide

Slide 13

135

Global Voices Chapter 2
React:
Comprehend and Interpret
1. Which group was the first to help the victims of the earthquake in Shangla?
a) Pakistani government
b) TNSM and other militant groups
c) American troops
2. Why do you think it mattered who helped first?
What effect did this have?
3. Why is the chapter entitled “A Warning from God”?
4. What questions does your group have about the text? For the author? For
your fellow classmates? Write at least one question.

1. Click through and read questions aloud
Have students work in small groups to answer these
comprehension and interpretations questions.
Have each group come up with 1-3 of their own
questions. These questions could be for the author
or for other students. Remind students that their
questions should involve some analysis, comparison
or interpretation, not just literal comprehension.
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Reflect:
 Can you think of any other political or social situation in which a leader used a
nation’s (or a particular group’s) fear for his or her own gain? (This could be in the
past or present, in your home country, another country or some other social
setting)
 Write a reflection journal entry describing this event. Who was involved? What
happened? How does it relate to Malala’s story? How did/does it make you
feel? Do you think other people in the situation feel the same of differently?
 Listen to this song entitled “Seriously” that also brings up the dangerous
relationship between fear and political power. Can you figure out what and or
who the song is referring to?
 Write a reflection journal entry about the song. What did you think of it? How
did it make you feel? What images did it bring up for you?

1.

2.

Click once to reveal first question. T
This can be discussed as a whole class first, or done only
as an individual journal exercise
Click for journal writing assignment

The second part of this reflection assignment includes
listening to a song, which teachers may or may not want
to do with their class. This could also be turned into its
own entire listening lesson if students show interest. If so,
teachers can follow the listening lesson templates in
these slides and use the link below to the song (with lyrics
and further information)to create the lesson.
Song: ‘Seriously’, performed by Leslie Odom Jr. Written by
Sara Bareilles in 2016 as the imagined thoughts of Barack
Obama on the US election and Donald Trump.
 https://www.youtube.com/watch?v=hI8TCA3fJcs
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Practice: Vocabulary Prompts
1. I feel vulnerable when...
2. I have experienced severe...
3. One thing I have recited in front of others (or to myself) is...
4. I need assurance when...
5. In my home country/culture, orphans...
6. I feel/felt devastated when...
7. ____________ really wipes me out.
8. One thing my parents/family always insist/insisted on is/was...

 The idea with these prompts is to move beyond surface
matching type exercises to create a more personalized
connection to these words for students.
 The prompts can be completed in whatever way best
serves the needs of your students:
• As a small group discussion
• Pair discussion
• Individual writing exercise
 This activity in itself may serve as a catalyst activity to
inspire future topics/ themes—take notes!
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2010

Nabila

2015

2010

U.S and
Pakistan

2015

2005
2004: US
begins
drone
strikes in
Pakistan

October, 2013:
Nabila, her father,
and brother travel
to Washington, DC
to testify in a
congressional
hearing on drones

October 24, 2012:
US drone drops a
bomb in a field
near Nabila’s home
injuring her and her
siblings and killing
her grandmother

2005

2000

2000

2004:
Nabila
Rehman
born in
North
Wazirstan,
Pakistan

2004—2017: US drone strikes
kill between 424 and 969
civilians (according the
Bureau of Investigative
Journalism)

2016: Nabila speaks at
a symposium in Tokyo,
Japan

2013: Unmanned, a
documentary about
the impact of drone
October, 2013: strikes in Pakistan is
released
Only 5 out of
430 US
members of
Congress
attend hearing
on drones

 Ask students what they remember about Nabila from
Chapter 1.
 Remind students about the timelines viewed for Malala
and Pakistan, and tell them they will now view 2 new
timelines comparing events in Nabila’s life to events in
Pakistan and the US.
1. Click to reveal events in chronological order, one at a
time. Take time to discuss, ask for student questions and
answer.
Links on this slide:
• Photo of Nabila and her brother: article in AlJazeera
entitled “Malala and Nabila: Worlds Apart”
http://www.aljazeera.com/indepth/opinion/2013/11/
malala-nabila-worlds-apart-201311193857549913.html
• Drone Wars title screen: full documentary entitled
“Unmanned: America’s Drone Wars”, which features,
among other victims, Nabila and her family.
• https://www.youtube.com/watch?v=mpzk7OdbjBw
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LISTENING: From
Waziristan to Washington

Warm-up:
1. Do you watch the
news on TV? Why
or why not?

Pre-Listening
In the News

2. What news
channel(s) do you
watch?

Planning:
You will be listening to a news
clip about the drone attack
on Nabila’s family and her
trip to Washington with her
father and brother to tell their
story.
1. What is your goal for this
listening?

3. How else do you
get your news?

2. What do you know about
this topic?

4. Do you ever
watch/listen to the
news in English?

3. Predict the information
and words/phrases that
you might hear.

5. Do you find
understanding
English in news
reports easy or
difficult? Why?

4. Predict the difficulties you
might encounter. What
are some strategies that
you could try in order to
cope with these
problems?

 Ask students what they see. Which do they recognize
1. Click once for “In the News” and warm-up questions to appear. Read
questions together with students and have them work with a partner to
answer them.
 Give plenty of time for pairs to discuss, then share with class
 Homework can also be assigned from this warm-up: ask students to watch
some kind of news that evening and report back next class.
2. Click again for the Planning questions to appear.
 Explain that students will be listening to (and watching) a news report
from 2013 when Nabila and her family went to Washington, DC to testify
to US congress about being Drone attack victims
 Read through the questions with students and have them write the
answers in their listening journals (or if this is one of the first times for
students, answer questions as a whole class first)
3. Click to next slide for the listening video
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LISTENING:
From Waziristan to Washington

Focus Questions:

Check-In

1.

What happened to Nabila’s family?

2.

Why did Nabila and her family come to Washington?

3.

What different perspectives are presented in the story?

Reflect

React

1

2

3

Second
Listening
Third Listening:
Initial Listening
Script-sound
As recognition
you are
Aslistening:
you are listening:
 Follow along
with
underline
the
Paythe
special
printed
words
in
your
attention
the
transcript oftothe
journal
that you
parts that
speech
predicted
caused
 have
Match
sounds
correctly
confusion
or
to print,
disagreement
especially
for
write
Takedown
notesany
on
pronunciation
new
information
any
new
of difficult
you
hear.
information
you
words
hear.

 Read through the focus questions with students, tell them to think about
these as they listen
1. Click the blue (1) button to display directions for the initial listening, read
with students
2. Click the video play button to begin video
3. When finished with initial listening, click once for top buttons to appear
4. Click the “Check-In” button to complete the pair discussion and
vocabulary check-in. Then click back to this slide.
5. For 2nd and 3rd listenings: Follow same sequence as above, but click blue
buttons (2) and (3) respectively.
6. After 2nd Listening, click the ”React”button to answer Focus questions
and comprehension and interpretation questions
7. Distribute transcript for 3rd Listening. After finishing, click the “Reflect”
button for self-reflection questions.
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LISTENING:
From Waziristan to Washington

Initial Listening Check-In
Vocabulary SelfCheck:

Pair Discussion:

 Did you correctly predict
any of the words used?
Which words?

 Compare what you
have understood so far
with a partner.

 What words did you hear
that are new to you or
have meanings that you
are unsure of?

 Identify parts that cause
confusion or
disagreement.
 Explain the strategies
used for arriving at that
understanding.

 What strategies did you
use to still be able to
understand the listening?

1. Click for Pair Discussion questions. Give students time to
work with a partner to discuss, and then possibly share with
class.
2. Click for Vocabulary Self-Check. Students can work on this
on their own in their listening journals, with a partner, or, if
listening journals are a new thing, teacher can model it
with students first
3. Click to next slide to prepare for 2nd listening.
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LISTENING:
From Waziristan to Washington

Prepare for 2nd Listening

Focus Questions:
1.

What happened to Nabila’s family?

2.

Why did Nabila and her family come to Washington?

3.

What different perspectives are presented in the story?

Second Listening
As you are listening:

2nd Listening

 Pay special attention to the parts that
caused confusion or disagreement
 Take notes on any new information
you hear.

 Tell students they will be listening to the same excerpt for
a 2nd time.
 Read through the Focus questions again, ask students to
think to themselves about which answers they know, and
which they will listen for this 2nd time
1. Click once to reveal 2nd listening planning questions,
read through with students.
2. Click the listening/sound icon button to return to listening
slide and play the video again.
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LISTENING:
From Waziristan to Washington

React:
Comprehend and Interpret

Focus Questions:
1.

What happened to Nabila’s family?
They were victims of a drone attack, Nabila and her siblings were
injured, her grandmother was killed

2. Why did Nabila and her family come to Washington?
To tell their story as victims of drone attacks and urge the US to
stop the attacks
3.

What different perspectives are presented in the story? Who’s voices do we
hear?
Nabila, her brother, her father, the journalist, US congressmen,
the translator

 Ask students Question 1, elicit multiple answers from
multiple students
1. Click for answer to Question 1 to be revealed
 Ask students Question 2, elicit answers from multiple
students
2. Click for answer to Question 2 to be revealed
 Ask students Question 3, elicit answers
3. Click for answer to Question 3 to be revealed.
4. Click for next slide
 If students have different answers than those presented in
the slide, be sure to discuss, ask them to clarify and support
their answer, as well as their understanding of the question.
Teachers should be ready to do the same, not simply dismiss
student answers as incorrect. This is a chance for critical
pedagogy & critical literacy at work-- different perspectives
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LISTENING:
From Waziristan to Washington

React:
Comprehend and Interpret

True or False? Based on what you heard
in the news report, mark each statement
T for True, F for False, or ? for not enough
information.
F Nabila speaks English during the
1. ___
hearing.
F Nabila and her family are the only
2. ___
US drone victims from Pakistan.
T Nabila and her brother were both
3. ___
injured in the drone attack.
F Hundreds of members of Congress
4. ___
came to the hearing to listen to
Nabila and her father.
? Nabila goes to school in Pakistan.
5. ___

Discussion Questions:
1. Write one question for your classmates about
their understanding and/or reaction to the
news report.
2. How is Nabila’s life similar to Malala’s? How is
it different?
3. Why do you think not as many people know
about Nabila as do about Malala? Why is
her voice not heard as widely (if at all)?
4. Why do you think only five members of
Congress came to the hearing?
3rd Listening
5. How do you think
Nabila and her family feel
about coming to the United States for the
hearing? Why?
6. Write a question you would ask Nabila or her
brother or father.
7. Do you have any other reactions to or
questions about what you heard and saw?

 Ask students to record answers to the True/False questions
on paper, then review as class
1. Click to reveal each answer for numbers 1-4, one at a
time
2. Click for discussion questions to appear.
 These can be answered as a whole class, in partners or in
small groups.
 Encourage open discussion with multiple opinions and
perspectives, not right or wrong answers.

Slide 23

145

Global Voices Chapter 2
LISTENING:
From Waziristan to Washington

3rd

Reflect:
listening self-reflection

144

Write a short entry into your listening journal about the
lesson.
 Note what you’ve learned and understood from the
lesson.
 How effective were the strategies?
 Did you gain any new perspectives from the listening or
from your classmates’ responses to it?
 What did you find difficult or challenging about this
lesson? What was interesting to you?

 Have students write independently in their listening journals.
Offer help and support as need
 Ask students if anyone would like to share what he/she
wrote (this is purely optional)
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Chapter 3: Messages to the World
 Warm up:
• Malala’s Message..............2
• Nabila’s Message...............3
 Listen:
• Preview……........................4
• Listen…………..................5-7
• Check-in……......................8
• React..............................9-10
• Reflect………....................11
 Act………………………............12

 This chapter, like the others,  It’s important to follow the
follows the basic sequence
sequence, but conscious
of:
listening and flexibility with
1. Warm-Up
the material based on
2. Preview
student connection and
3. Listen or Read
interest are even more
4. React
important, so please make
5. Reflect
adjustments as needed.
6. Practice

 Most slides in this chapter are animated, meaning that certain
parts will appear or disappear in a specific click sequence.
Video and audio clips are also included and will play when the
button is clicked. Each slide contains specific directions on
when and where to click, with the word click always highlighted
for easy reference. Though the slides are designed to be as
user-friendly and intuitive as possible, teachers should
familiarize themselves with the slides before presenting to
Slide 1
students.
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Malala’s Message
Discussion
1. Read the quote. What do you
think Malala means here?

2. Listen to the full quote. What is
Malala’s message?

3. Do you agree? Explain why or
why not.

4. What can people do to act on
Malala’s message?

 This activity can be done as a whole class, small
group discussion or pair discussion
 Have students read the quote and answer
question #1
1. Click the sound/audio icon to play the excerpt of
Malala’s 2013 speech to the UN from which this
quote is taken.
 Have students answer question numbers 2-4
 Discuss ways different people in different roles
could work to make Malala’s idea a reality.
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Discussion:

"As a teacher, my job is to
educate. But how do I teach
something like this? How do I
explain what I myself do not
understand? How can I in
good faith reassure the
children that the drone will
not come back and kill them,
too, if I do not understand
why it killed my mother and
injured my children?”

1. Read the quote on the
right by Nabila’s father,
Rafiq. What is his
perspective? What is his
main concern? What is
his message?
2. Read Nabila’s quote
below. What is her
perspective? What is her
message?

-Rafiq Rehman, Nabila’s father

“I don’t know, that’s one of the reasons why we came here. I have no
idea why my grandmother was killed. When the drone hit, I was
outside with my grandmother. Everything became dark, I was scared.”
-Nabila

 This activity can be done as a whole class, small
group discussion or pair discussion
 Have students read Rafiq’s quote on the right and
answer question #1
 Have students read Nabila’s quote on the bottom.
1. Click once to reveal video.
 Click play to play short clip of interview with
Nabila.
 Discuss ways different people in different roles
could work to make Nabila and her father’s
messages heard. How could people make a
change?
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LISTENING 2: SPEECH TO
CANADIAN PARLIAMENT

Planning:

Pre-Listening

You will be listening
to excerpts from
Warm-up:
Malala’s speech to the Canadian
Work
with a partner
to a
discuss
theto discuss
Parliament.
Work with
partner
questions
below
and then
share
with
the
the planning
prompts
below,
and
write
class:
your responses in your listening journal.

1. What
What do
is your
goal
for this
1.
you
see?
listening?
2. What do you notice?
2. What do you know
about
topic?
3. Who
is this
in the
3. photograph?
Predict the information
and
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Malala Yousafzai called on Canada to
play a leadership role in promoting
education for girls and refugees around
the world Wednesday after becoming
an honorary Canadian citizen.

Pakistani activist Malala Yousafzai, centre, spoke to the House of
Commons on Parliament Hill in Ottawa on Wednesday. She is the
youngest person to address Canada's Parliament.
(Adrian Wyld/Canadian Press)

In a historic address to Parliament, the
Nobel Peace Prize recipient and human
rights activist heaped praise on Canada
for its commitment to helping
refugees, advancing women's rights
and working for world peace.

 Read Warm-up questions together with students
and have them work with a partner to answer
them.
 Give plenty of time for pairs to discuss, then share
with class
1. Click oncefor the Planning section to appear.
 Explain that students will be listening to (and
watching) parts of Malala’s speech to Canadian
Parliament in 2017.
Read through the questions with students and have
them write the answers in their listening journals (or if
this is one of the first times for students, answer
questions as a whole class first)
3. Click to next slide for the listening video
Slide 4
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Focus Questions:

PART A

1.

What are the main messages of Malala’s speech?

2.

According to Malala, what is the key to achieving world peace?

3.

What part of her speech made the audience laugh?
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PART A

 Remind students that they will be listening to (and watching) Malala give
a speech to Canadian Parliament
 Ask students if they know who the man in the video frame is (Justin
Trudeau, Canadian Prime Minister) What do they know about him?
 Read through the focus questions with students, tell them to think about
these as they listen
 Click the blue (1) button to display directions for the initial listening, read
with students
 IMPORTANT! : The video of the speech is divided into 3 excerpts—labeled
Parts A, B and C--on 3 separate slides (17-19). The excerpts are meant to
be played in succession, without breaks, as follows
For the initial listening:
 Press play on the Part A video on this slide
 when Part A is finished, simply click to the next slide and press play on the
Part B video (also click the blue (1) button)
 When Part B is finished, click to the next slide and press play on Part C
video (also click the blue (1) button)
For 2nd and 3rd listenings: Follow same sequence as above, but push blue
buttons (2) and (3) respectively. Distribute transcript for Listening 3.

Slide 5
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PART B

Focus Questions:
1.

What are the main messages of Malala’s speech?

2.

According to Malala, what is the key to achieving world peace?

3.

What part of her speech made the audience laugh?
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PART B

Initial Listening (first time through):
1. Click play on the video to start Part B
2. While it’s playing, click the blue (1) button for the initial
listening directions to appear
3. When Part B is over, click to the next slide
Second Listening:
1. Click play on the video to start Part B
2. While it’s playing, click the blue (2) button for the second
listening directions to appear
3. When Part B is over, click to the next slide
Third Listening:
 Distribute transcript
1. Click play on the video to start Part B
2. While it’s playing, click the blue (2) button for the second
listening directions to appear
Slide 6
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Focus Questions:

PART C

1.

What are the main messages of Malala’s speech?

2.

According to Malala, what is the key to achieving world peace?

3.

What part of her speech made the audience laugh?
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PART C

Initial Listening (first time through):
1. Click play on the video to start Part C
2. While it’s playing, click the blue (1) button for the initial
listening directions to appear
3. When Part B is over, click to the next slide
Second Listening:
1. Click play on the video to start Part C
2. While it’s playing, click the blue (2) button for the second
listening directions to appear
3. When Part B is over, click to the next slide
Third Listening:
 Distribute transcript
1. Click play on the video to start Part C
2. While it’s playing, click the blue (2) button for the second
listening directions to appear
Slide 7
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Initial Listening Check-In
Vocabulary SelfCheck:

Pair Discussion:

 Did you correctly predict
any of the words used?
Which words?

 Compare what you
have understood so far
with a partner.

 What words did you hear
that are new to you or
have meanings that you
are unsure of?

 Identify parts that cause
confusion or
disagreement.
 Explain the strategies
used for arriving at that
understanding.

 What strategies did you
use to still be able to
understand the listening?

1. Click for Pair Discussion questions. Give students time to
work with a partner to discuss, and then possibly share with
class.
2. Click for Vocabulary Self-Check. Students can work on this
on their own in their listening journals, with a partner, or, if
listening journals are a new thing, teacher can model it
with students first
3. Click to next slide to prepare for 2nd listening

Slide 8
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React to 2nd Listening:
Comprehend and Interpret

Focus Questions:
1.

What are the main messages of Malala’s speech?

Canada should continue to welcome refugees and help all children
get an education, and encourage other countries to do the same.
2.

According to Malala, what is the key to achieving world peace?

Education for all children, especially for the 130 million
girls currently out of school, can help lead to world peace.
3.

What parts of her speech made the audience laugh?

The audience laughed when Malala mentioned she still
needs a visa to come to Canada; when she was talking about
Prime Minister Trudeau’s youth, looks and tattoos; and when
she told them she still has a lot of her speech left.

 Ask students Question 1, elicit multiple answers from
multiple students
1. Click for answer to Question 1 to be revealed
 Ask students Question 2, elicit answers from multiple
students
2. Click for answer to Question 2 to be revealed
 Ask students Question 3, elicit answers
3. Click for answer to Question 3 to be revealed.
4. Click for next slide
 If students have different answers than those presented in
the slide, be sure to discuss, ask them to clarify and support
their answer, as well as their understanding of the question.
Teachers should be ready to do the same, not simply dismiss
student answers as incorrect. This is a chance for critical
pedagogy & critical literacy at work-- different perspectives
can produce different interpretations!
Slide 9
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React to 2nd Listening:
Comprehend and Interpret

True or False? Based on what you heard
in the speech, mark each statement T for
True, F for False, or ? for not enough
information.
F Malala is an orphan.
1. ___
T Malala wants young people to
2. ___
know that even they can be leaders
and make a difference.
F Malala says there is nothing we
3. ___
can do about world problems such as
poverty, war, climate change and
HIV.
4. ___
? Malala opposes US drone attacks
in Pakistan.
T Malala says that Islam is a religion
5. ___
of peace.

Discussion Questions:
1. Why do you think Malala was given
honorary Canadian citizenship?
2. What part of the speech stands out for
you? Why?
3. What do you think of Malala as a
speaker?
4. How does Malala relate her own
experience to that of refugees in
Canada?
5. What does Malala consider to be the
one solution to most of the world’s
problems? Do you agree or do you
think there are other more important
issues or possible solutions?
6. What questions would you like to ask?

 Ask students to record answers to the True/False questions
on paper, then review as class
1. Click to reveal each answer for numbers 1-4, one at a
time
2. Click for discussion questions to appear.
 These can be answered as a whole class, in partners or in
small groups.
 Encourage open discussion with multiple opinions and
perspectives, not right or wrong answers.

Slide 10
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3rd

Reflect:
listening self-reflection

Write a short entry into your listening journal about the
lesson.
 Note what you’ve learned and understood from the
lesson.
 How effective were the strategies?
 Did you gain any new perspectives from the listening or
from your classmates’ responses to it?

 Have students write independently in their listening journals.
Offer help and support as need
 Ask students if anyone would like to share what he/she
wrote (this is purely optional)

Slide 11
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Act: What’s Your Message to the World?
 If I could change one thing about ________________________________, I would...
(the world, my country, this school, this class....)

 To make _____________ better, we should...
 I wish...
 I want...

 This is a very open-ended activity/prompt that
could be shaped into just about anything. Here
are some ideas:
 Group, pair, or whole class discussion
 Writing assignment
 Multi-media student presentations
 Grammar lesson/practice on modals or
conditionals with these types of prompts
 Any of these activities could lead to:
 Catalysts for future curriculum topics/themes
 Social action projects in the school,
community or beyond

Slide 12
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Conclusions
It is time for change in the world of English language teaching. The dominant view and
practice of teaching English as a neutral, straight-forward act of imparting “objective”
grammatical, phonological and semantic knowledge to passive students does not serve the
interest or needs of the estimated 1.5 billion students learning English in today’s interconnected,
dynamic world (Bentley 2015). If these students are more likely to use English to communicate
with other non-native speakers (Matsuda 2012), why is inner-circle English from the US and UK
still so often held up as the one and only standard in classrooms and textbooks? If we know that
using a student-centered approach that incorporates student background, culture, and choice can
increase motivation and interest, thereby improving learning outcomes (Krashen 1985, Auerbach
1990, Pennycook 1994), why are textbook topics still so often trivial, inauthentic and unrelated
to student experiences?
The theories and ideas of critical pedagogy and critical literacy help us realize that
teaching and learning are not neutral practices. Instead, they require teachers and students to take
an active, questioning role in reading, interpreting, reacting to and reflecting on the world around
them. Additionally, the concepts behind World Englishes, or English as an international
language, remind us that English belongs to everyone who uses it and an English language
curriculum should reflect that by including diverse languages. The ideas are there, but they have
yet to be translated into comprehensive, usable, meaningful materials and practices for the
classroom.
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The form and presentation of these potential materials are as important as the ideas
behind them. In order to remain current, student-centered, and relevant, materials need to be
flexible and practical in terms of ease of adaptability. Furthermore, materials should reflect the
interconnected, interactive, multimodal characteristics of today’s world of communication. Static
lessons in printed textbooks are simply not going to meet the needs of today’s students. Yet the
available alternative—piecing together random lessons and YouTube clips off the internet, offers
a similar disservice to students.
The materials developed for this field project aim to fill both of the existing gaps
described above. Global Voices offers a guide that applies critical theories, integrates World
Englishes, and offers interactive resources, tools and sample lessons to support teachers in
creating a dynamic, adaptable, student-centered curriculum that reflects the diversity of student
experience and encourages self-reflection and a questioning stance while students explore and
expand their own voice.
Recommendations
Recommendations on how to use and implement the Global Voices Guide are all
connected to the main purpose and goal of the guide itself. The resource has been named a
‘guide’ because instead of a typical textbook or prescribed curriculum, it offers teachers the
flexibility to use the backgrounds, experiences and interests of each specific group of students to
generate a unique curriculum. Teachers should embrace and take advantage of this flexibility to
find the most appropriate way to utilize the guide so that it matches teacher and, most
importantly, student needs.
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With this flexibility, however, comes responsibility. This approach to teaching is very
different from what most teachers (and students) are used to so it may take time and practice for
both sides to adjust. Teachers should read the entire guide to familiarize themselves with the key
concepts, most importantly the practice of conscious listening, which is used to pick up on
potential student-generated topics. Teachers will need to make a shift away from viewing
themselves as the one with the answers to one who listens, helps frame questions and poses
problems. Similarly, students will also have to make a shift, this time from a more passive,
accepting stance, to an active, questioning one. This adjustment and shift can actually be used as
a discussion/curriculum topic itself!
Some teachers may believe that they are not able to use the guide because they feel
trapped by required texts and tests and therefore don’t have time. It is important to remember,
however, that using this kind of guide does not have to be an all or nothing endeavor. There are
ways to take small steps towards a more critical, inclusive, student-centered approach. These
small steps could include changing the types of questions that are asked about text to include
more interpretive, reflective questions or incorporating global, non-native voices into listening
activities. In this way, the concepts and practices of the guide can supplement existing, required
curriculum or even be used to question and challenge that curriculum as another topic of
discussion.
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